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PSHE at TWS 

Intent   

Our intent, through this PSHE curriculum, is to support pupils to develop in to well-rounded members of society.  To enable them to live safely in the world and to be as 

independent as possible.  

Implementation 

   PSHE at TWS is delivered in three different ways. 

1 – Each pupil receives weekly discrete PSHE sessions that deliver the content of the PSHE framework through a wide range of activities. The length of these sessions depends 

on the needs and ability of the pupil. This may differ for pupils doing accreditations. 

2 – Through everyday activities and learning opportunities such as sharing equipment at playtime, feeding themselves at snack time, making a snack, personal care routines, 

getting changed before and after PE etc.  

3 – In their Personal Learning Planner, every pupil has tailored learning opportunities that take place across the curriculum to support them to make progress towards the 

outcomes in their EHCP. The outcomes for Social, Emotional and Mental Health (SEMH) and Physical, Medical and Sensory often relate to PSHE. 

Impact 

For pupils to be able to: 

• Develop resilience, confidence and independence. 

• Understand and regulate their emotions. 

• Carry out every day self-care tasks.  

• Understand how to keep themselves safe in a variety of situations. 

• Understand the world around them. 

• Keep themselves physically and emotionally healthy. 

• Develop body awareness.  

• Develop fundamental British Values to enable them to make a positive contribution to society. 

• Understand that not everyone is the same.  

• Develop and understand appropriate relationships. 
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Assessment 

The impact of this curriculum will be assessed in two ways.  

1 - The use of the Evidence for Learning app, Evidence is uploaded in line with the assessment policy and will be tagged if it is related to either PSHE or a pupil’s individual 

outcome for either SEMH or Physical, Medical and Sensory. Progress against EHCP outcomes is assessed termly and action plans are made for pupils who need more support 

to make the expected progress. (Please see the Assessment Policy for more information). 

2 – A baseline assessment will be done each term (at the end of the half term) on the PSHE Assessment Framework to support teacher’s planning. (Please see the Assessment 

Policy for more information). 

Please note that continuous assessment AfL will take place and inform teaching.  

 

Using the Framework 

Each class/pathway has a rolling programme to ensure that all of the relevant content is covered.  

As well as the PSHE modules, if relevant, PSHE lessons could be used to provide learning opportunities for pupil’s SEMH and Physical, Medical, Sensory Outcomes as they are 

often linked. How this would look would depend on the pupils and their needs, for example they could become part of the sessions if related to the topic or you could put 

aside the first lesson of each half term to work solely on their EHCP outcomes.  

The Statutory Guidance states that: 35. ‘In special schools and for some SEND pupils in mainstream schools there may be a need to tailor content and teaching to meet the 

specific needs of pupils at different developmental stages. As with all teaching for these subjects, schools should ensure that their teaching is sensitive, age-appropriate, and 

developmentally appropriate and delivered with reference to the law.’ (P15 Department For Education’s Statutory Guidance - ‘ Relationships Education, Relationships and Sex 

Education (RSE) and Health Education’) 

The framework has been tailored to meet the needs of our pupils as a whole, however, it is still a guide, so teachers will need to use their knowledge of individual pupils and 

baseline assessments to adapt it to suit their personal requirements. For some pupils this may include working with the Designated Safeguarding Lead (DSL), one of the 

Deputy Designated Safeguarding Leads (DDSL) or the Pastoral Team. Conversations with parents could also be useful when tailoring the curriculum, for example, are there 

things they are finding difficult at home like getting themselves dressed or brushing their teeth. Please see the PSHE lead if you have any further questions or need any 

support.  

The more challenging topics and RSHE are highlighted in yellow and should only be taught if developmentally appropriate to the pupil, please see the PSHE lead if you have 

any questions.  
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The content of the Framework 

The PSHE framework contains personal, social and health education (PSHE), the safeguarding curriculum, relationship and health education (RHE) and where it is appropriate 

relationship, sex and health education (RSHE). All of the content listed in the Department For Education’s Statutory Guidance - ‘ Relationships Education, Relationships and 

Sex Education (RSE) and Health Education’ that is relevant to our pupils is within this framework. All of these topics are taught and assessed under the heading PSHE.  

To make it easier for our pupils to understand and also because of its importance to our pupils safety, online safety will be mainly taught through separate sessions. However 

due to the interlocking nature of the two subjects there will be some crossover between the two.  

Due to the complex nature of the needs of our pupils, the content that is delivered is done so not by age but by the developmental level of the pupil. Any lessons will be 

tailored so that content is delivered in a way that is appropriate to the individual.  

RSHE is to be taught only if appropriate for the pupil’s developmental level. It is included in the curriculum for pupils in the  Moving On Pathway in Formal KS4 and KS5 classes. 

Pupils in the SEMH class will only cover the content if it is appropriate for them to do so. If you are teaching RSHE a letter will need to go home to parents at least one month 

prior to the lessons taking place, the draft of this letter is on T-drive. This is to enable parents to excuse their child from RSE sessions if they wish. The process for this is 

outlines in the PSHE policy. Pupils can only be excused from RSHE lessons, not relationships, health, safeguarding, PSHE or science sessions (there is a document on T- drive to 

clarify this). If you have any questions please contact your PSHE lead.  

Different relationships, including same sex relationships will be covered from Year 6/7 onwards in the sensory pathway (Learning 4 Life KS2/3) and year 4 onwards in the 

formal pathway. Teachers will need to ensure their lessons follow the guidance below. Please see the activities section of this document for ideas, for example stories are a 

good way of integrating this content into programmes of study. There are resources to support this topic on T-drive.  

‘Schools should ensure that all of their teaching is sensitive and age appropriate in approach and content. At the point at which schools consider it appropriate to teach their 

pupils about LGBT, they should ensure that this content is fully integrated into their programmes of study for this area of the curriculum rather than delivered as a stand-alone 

unit or lesson. Schools are free to determine how they do this, and we expect all pupils to have been taught LGBT content at a timely point as part of this area of the 

curriculum.  

Department for Education’s Statutory Guidance - ‘Relationships Education, Relationships and Sex Education (RSE) and Health Education’ (2020) P15 

Both British Values and supporting pupils to develop Cultural Capital are at the centre of our PSHE curriculum, as both are key achieving our intention ‘to support pupils to 

develop in to well-rounded members of society.  To enable them to live safely in the world and to be as independent as possible’. 
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In the ‘Early Years inspection handbook for Ofsted registered provision (2019)’ P31, Cultural Capital is defined as ‘the essential knowledge that children need to be  educated 

citizens’. 

In ‘Promoting Fundamental British Values as part of SMSC in Schools’ (2014), the DfE reinforced the need “to create and enforce a clear and rigorous expectation on all 

schools to promote the fundamental British values of democracy, the rule of law, individual liberty and mutual respect and tolerance of those with different faiths and 

beliefs.”  

The PSHE curriculum and our school values aim to promote positive spiritual, moral, social and cultural development. 

Our school values are:  

C - Collective responsibility (linked to democracy, rule of Law and mutual respect) 

H  - high expectations (linked to individual liberty and mutual respect) 

I  - Independence (linked to individual liberty and mutual respect) 

L -  Learn and reflect (linked to individual liberty, mutual respect and tolerance of those of different faiths and beliefs). 

D  - Dignity and respect (linked to individual liberty, rule of law, mutual respect and tolerance of those of different faiths and beliefs). 

These British Values and ideas of everyday activities that we take part in that demonstrate this are displayed in every classroom. This is then evidenced through photographs, 

works and videos being tagged on the Evidence for Learning App and linked to British Values. 

Managing difficult Questions  

Due to the nature of the topic, there may be times when pupils ask difficult questions. It is important that we try our best to answer these in an appropriate and professional 

way as for some pupils we may be their only reliable source of information. Depending on the nature of the question or your class you may want to put procedures in place to 

accommodate this, some ideas include: 

Setting ground rules for your sessions, encouraging pupils to ask questions on a 1:1 basis or having a question box so that you can prepare your answers. There is an 

information sheet in the resources folder on T – drive if you want more information, or please see your subject lead of you have further questions.  

 

Pupils doing Accreditations 

Classes in the Moving On Pathway are also working towards accreditations, these are: 

Moving On KS3/4 ASDAN - Transition Challenge Sensory 

Moving On KS5 Sensory ASDAN - Personal Progress 

Moving On SEMH Ascentis - Life Skills, Independent Living and Employability 

Moving On KS4 Ascentis – Life Skills and Independent Living  
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Moving On KS5 Ascentis - Indpendent Living Skills, Life Skills and Employability 

These groups will be covering the PSHE framework alongside their accreditation modules to ensure they cover all of the relevant content listed in The Department For 

Education’s Statutory Guidance - ‘ Relationships Education, Relationships and Sex Education (RSE) and Health Education’. Some of the necessary content is covered through 

their accreditation however, so some classes do not need to cover all of the PSHE framework modules. (Please see the framework for more information). The framework may 

be covered alongside the accreditation in the same lesson to ensure all content is covered.  

 

Curriculum Maps 

 

Online Safety Curriculum Map 3 Year Rolling Programme  

 Autumn  Spring  Summer  

Year 1 What is the internet and how can we use it responsibly? How should we communicate online? What can we share online? 

Year 2 Who should you talk to online My online friendships and relationships Who can you trust online? 

Year 3 What is the internet and how can we use it? 
Who should you talk to online 

How should we communicate online? 
My online friendships and relationships 

What can we share online? 
Who can you trust online? 

 

Stepping Stones/Learning 4 Life/Towards Independence/Moving On Sensory  

Stepping Stones Curriculum Map  

 Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2 

Year 1 Self Awareness: 
1 – Things we are good at  

The world I live in : 
3 – rules and laws 

Self-Care Support and Safety: 
1 –Taking care of ourselves   
2 -  Keeping Safe 

Relationships: Managing 
Feelings 
1 – Identifying and expressing 
feelings    

 

Relationships: Changing and 
Growing  
1 – Baby to adult 

Healthy lifestyles: 
1 – Healthy eating 

The world I live in : 
1 – Respecting differences 
between People 
Self Awareness: 
4 – People who are special 
to us 

 
Year 2 Self Awareness: 

3 – Playing and working 
together  

Self-Care Support and Safety: 
4 – Public and Private  
(Recognising Belongings only) 

 

Relationships: Managing 
Feelings 
 1 – Identifying and expressing 
feelings    

Self-Care Support and Safety: 
3 – Trust 
 

 

Healthy lifestyles: 
2 – My Physical Health 

 

The world I live in : 
2 – Jobs people do 
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Learning 4 Life KS2 Curriculum Map  

 Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2 

Year 1 Self Awareness: 
1 – Things we are good at  
4 – People who are special to 
us 

Self-Care Support and Safety: 
1 –Taking care of ourselves   
4 – Public and Private  
 

Relationships: Managing 
Feelings 
1 – Identifying and 
communicating feelings    
2 –Regulating feelings 
 

Relationships: Changing and 
Growing  
1 – Baby to adult 
 

Healthy Lifestyles 
1 – Healthy eating 
 

The World I Live In 
1 – Respecting differences 
between people 
2 – Jobs people do 

Year 2 
 

The World I Live In 
3 – Rules and Laws 

Self-Care Support and Safety: 
2 -  Keeping Safe 
3 – Trust 
 

Relationships: Managing 
Feelings 
1 – Identifying and 
communicating feelings    
2 –Regulating feelings 
 

Relationships: Changing and 
Growing  
3. – Dealing with Touch 

Healthy Lifestyles 
2 – Physical Health 
 

Self Awareness: 
3 – Working and playing 
together 

Year 3 Self Awareness: 
1 – Things we are good at  
4 – People who are special to 
us 

Self-Care Support and Safety: 
1 –Taking care of ourselves   
4 – Public and Private  
 

Relationships: Managing 
Feelings 
1 – Identifying and 
communicating feelings    
2 –Regulating feelings 
 

Relationships: Changing and 
Growing  
1 – Baby to adult 

Healthy Lifestyles 
3 – Keeping Well 

The World I Live In 
2 – Jobs people do 

Year 4  Self Awareness: 
3 – Working and playing 
together 

Self-Care Support and Safety: 
2 -  Keeping Safe 
3 – Trust 
 

Relationships: Managing 
Feelings 
1 – Identifying and 
communicating feelings    
2 –Regulating feelings 
 

Relationships: Changing and 
Growing  
3. – Dealing with Touch 

Healthy Lifestyles 
2 – Physical Health 
3 – Keeping Well 

The World I Live In 
4   - Taking care of the 
environment 
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Learning 4 Life KS2/3 Curriculum Map 

 Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2 

Year 1 Self Awareness: 
1 – Things we are good at  
4 – People who are special to 
us 

Self-Care Support and Safety: 
1 –Taking care of ourselves   
4 – Public and Private  
 

Relationships: Managing 
Feelings 
1 – Identifying and 
communicating feelings    
2 –Regulating feelings 
 

Relationships: Changing and 
Growing  
1 – Baby to adult 
2- changes at puberty 

Healthy Lifestyles 
1 – Healthy eating 
2 – Physical health 
 

The World I Live In 
3 – Rules and Laws 
1 – respecting differences 
between people 

Year 2 
 

Self awareness 
2 - Kind and unkind 
behaviours 

Self-Care Support and Safety: 
2 -  Keeping Safe 
3 – Trust 
 

Relationships: Managing 
Feelings 
1 – Identifying and 
communicating feelings    
2 –Regulating feelings 
 

Relationships: Changing and 
Growing  
3. – Dealing with Touch 
4 – Different types of 
relationships 

Healthy Lifestyles 
2 – Physical Health 
3  - Keeping well 
 

The world I live in: 
Money 

Year 3 Self Awareness: 
3 – Working and playing 
together 

Self-Care Support and Safety: 
1 –Taking care of ourselves   
4 – Public and Private  
 

Relationships: Managing 
Feelings 
1 – Identifying and 
communicating feelings    
2 –Regulating feelings 
 

Relationships: Changing and 
Growing  
1 – Baby to adult 
2- changes at puberty 

Healthy Lifestyles 
1 - Heathy Eating 

The World I Live In 
4 – Taking care of the 
environment 

Year 4  Self Awareness: 
2 – Kind and unkind 
behaviours 
3 – Working and playing 
together 

Self-Care Support and Safety: 
2 -  Keeping Safe 
3 – Trust 
 

Relationships: Managing 
Feelings 
1 – Identifying and 
communicating feelings    
2 –Regulating feelings 
 

Relationships: Changing and 
Growing  
3. – Dealing with Touch 
4 – Different types of 
relationships 

Healthy Lifestyles 
2 – Physical Health 
3 – Keeping Well 

The World I Live In 
5  - Belonging to a 
community 
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Towards Independence Curriculum Map  

 Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2 

Year 1 Self-Awareness: 

1-Things we are good at 
4- People who are special 
to us 

 
 

 
 
 

Self-Care Support and Safety: 

1-Taking care of 
ourselves 
 
 
 

Relationships: Managing 
Feelings 
1 – Identifying and 
communicating feelings    
2 –Regulating feelings 
 

Relationships: Changing and 
Growing  
1-Baby to adult  
2-Changes at puberty (where 
appropriate) 
 

Healthy Lifestyles: 
1-Healthy Eating 
2-Physical Health 
 

The World I Live In 
 1-Respecting differences 
between people 
 
 
 
 

Year 2 Self-Awareness: 

2- Kind and unkind 
behaviours 
 

Self-Care Support and Safety: 

2-Keeping Safe 
3-Trust 

The World I Live In 
3-Rules and Laws 
 

Relationships: Changing and 
Growing  
3 – Dealing with touch 
4-Different relationships 
(Same gender relationships 
will be covered from Y4 
onwards) 

Healthy Lifestyles: 

3 – Keeping well 
The World I Live In 
 2- Jobs people do 
 

Year 3 Self-Awareness: 

3 – Working and playing 
together 

Self-Care Support and Safety: 
4 – Public and Private  

 

Relationships: Managing 
Feelings 
1 – Identifying and 
communicating feelings    
2 –Regulating feelings 
 

Relationships: Changing and 
Growing  
1-Baby to adult  
2-Changes at puberty (where 
appropriate) 
 

Healthy Lifestyles: 
1-Healthy Eating 
2-Physical Health 
 

The World I Live In 
4 –Taking care of the 
environment 
5-Belonging to a 
community 
 

Year 4 Self-Awareness: 
5 – getting on with others 

Self-Care Support and Safety: 

2-Keeping Safe 
3-Trust 

:The World I Live In 
5-Belonging to a community 
 

Relationships: Changing and 
Growing  
3 – Dealing with touch 
4-Different relationships 

Healthy Lifestyles: 

3 – Keeping well 
The World I Live In 
6 = -Money 
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(Same sex relationships will 
be covered from Y4 onwards) 

 

 

 

 

 

 

 

Moving On Sensory KSS 3/4 Curriculum Map  

  Autumn 1  Autumn 2  Spring 1  Spring 2  Summer 1  Summer 2  

Year 1  Self-Awareness: 
1 – Things we are good at 
4 - People who are special to 
us 

Self-Care Support and Safety:  
1-Taking care of  ourselves  
2 – Keeping safe 
  

Relationships: Managing 

Feelings 

1 – Identifying and 

communicating feelings    

2 –Regulating feelings 

 

Relationships: Changing and 
Growing   
1-Baby to adult 
2-Changes at puberty 
  

Healthy Lifestyles:  
1- Healthy Eating 
 
  

The World I Live In  
 3 -Rules and Laws 
1 – respecting differences 
between people 

Year 2  
  

Self-Awareness:  
2 – Kind and unkind behaviours 
5 – Getting on with others 

Self-Care Support and Safety:  
4 – Public and Private 
3 - Trust 

Relationships: Managing 

Feelings 

1 – Identifying and 

communicating feelings    

2 –Regulating feelings 
 

Relationships: Changing and 
Growing   
3 – Dealing with touch 
4 -Different types of 
relationships  

Healthy Lifestyles:  
3 – Keeping well 

The World I Live In  
5 -  Belonging to a 
community  

Year 3  Self-Awareness:  
3 – Playing and working 
together 

Self-Care Support and Safety:  
2-Keeping Safe  
3 - Trust  

Relationships: Managing 

Feelings 

1 – Identifying and 

communicating feelings    

2 –Regulating feelings 
 

Relationships: Changing and 
growing  
2 – changes at puberty 
3 – Dealing with touch 

Healthy Lifestyles:  
2 – Physical Health  

The World I Live In  
4  - Taking care of the 
environment 
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                                                                                Transition Challenge Sensory ASDAN Coverage 

Communication and Interaction • Responding 

• Responding during Activities 

• Responding to others 

• Interacting with others 

• Interacting during activities and events in your centre 

• Being a part of routine activities in the community 

• Engaging in the community activities 
• Interacting and sharing achievement 

Cognition • Awareness of Stimuli 

• Food Textures 

• Exploring Textures 

• Control and Early Awareness 

• Control 

• Control Using Technology 

• Sequence and Patterns 

• Sequence and Patterns in Creative Activities 

Physical  
(PE, Forest school, Swimming, 
Rebound, OT, Massage) 

• Whole body movements 

• Different Positions 

• Reaching and Grasping 

• Therapies 

• Sport and Leisure 

• Relaxation 

• Passive Activities 

• Leisure Activities  

Self Help and Independence  • Knowing who I am 

• Personal Hygiene Routines 

• Deliberate Actions 

• Dressing and Undressing 

• Selecting Different Clothing 

• Personal Care  

• Drinking 

• Eating  

Special Days Wear it Pink 
Black History Day 

 

Children in Need 
Enterprise Week 

Diwali 

Chinese New Year Shrove Tuesday STEM Week Health and Wellbeing 
Week 
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Moving On Sensory KS5 

PSHE Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2 

Year 1 Changing and Growing   
2-Changes at puberty 

Changing and growing 
3 – Dealing with touch 

Managing Feelings 
Relationships: Managing 
Feelings 
1 – Identifying and 
communicating feelings    
2 –Regulating feelings 

 

Self – care, support 
and safety  
4 – Public and private 

Self – care, support 
and safety  
3 - Trust 
 

Self – care, support 
and safety  
2 – Keeping safe  
 

Year 2 Changing and Growing   
2-Changes at puberty 

The world I live in  
1 – Respecting 
differences between 
people 

Changing and growing 
4 – Different types of 
relationships 

Self – care, support 
and safety  
4 – Public and private 

Healthy Lifestyles 
3-Keeping Well 

Self – care, support 
and safety  
2 – Keeping safe  
 

Year 3 Changing and Growing   
2-Changes at puberty 

Changing and growing 
3 – Dealing with touch 

Managing Feelings 
Relationships: Managing 
Feelings 
1 – Identifying and 
communicating feelings    
2 –Regulating feelings 

 

Changing and growing 
4 – Different types of 
relationships 

Self – care, support 
and safety  
3 - Trust 
 

Self – care, support 
and safety  
4 – Public and private 

 

Literature through the 
Arts week (World Book 

Day) 
Holi 

Autism Awareness Day 
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Personal Progress  ASDAN Coverage 

Functional English  • Developing communication skills (3) 

• Developing reading skills (3) 

• Developing writing skills (3) 

• Making requests and asking questions in familiar situations (2) 

Functional Maths  • Early mathematics: developing number skills (2) 
• Early mathematics: measure (2) 

• Early mathematics: position (2) 

• Recognising time through regular events (3)  

• Early mathematics: shape (2) 

• Understanding what money is used for (3) 

My Health & Safety • Independent living skills: being healthy (2) 

• Independent living skills: looking after yourself (2) 
• Independent living skills: keeping safe (2) 

• Independent living skills: personal presentation (2) 

My Home and Community 
 

• Independent living skills: looking after your own home (2) 

• Independent living skills: preparing drinks and snacks (3) 

• Community participation: personal enrichment (2) 

• Community participation: using a community facility over a period of time (3) 

• Community participation: travel within the community: going places (3) 

• Community participation: getting out and about (5) 

Horticulture • Developing community participation skills: caring for the environment (3) 

• Developing skills for the workplace: growing and caring for plants (2) 
My Work 
 

• Developing skills for the workplace: participating in a mini – enterprise project (4) 
o Developing skills for the workplace: health and safety (2) 

• Developing skills for the workplace: Following instructions (2) 

• Developing skills for the workplace: Looking after and caring for animals (2) 

Me and My Friends • Personal development: All about me (3) 

• Personal development: using interpersonal skills to contribute to positive relationships (2) 

• Personal development – getting on with other people (4) 

My Creativity and Challenge 
 
(PE Swim, Rebound, OT, Massage) 

• Encountering experiences: being part of things (3) 

• Engaging with the world around you: objects (3) 

• Engaging with the world around you: therapies (2) 

• Engaging with the world around you: people (3) 

• Engaging with the world around you: technology (2) 

• Engaging with the world around you: events (3) 

• Personal development: engaging in new creative activities (3) 
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Moving On Sensory Topics  

Topics  Autumn 1  
 

Autumn 2 Spring Topic Summer Topic 

Year 1 Main Topic: 
Me and my Friends 
  

Main Topic: 
Seasonal Celebrations 
 
 

Main Topic: 
Looking after my environment 
 

Main Topic: 
Getting out and about  

Year 2 Main Topic: 
Hopes and Aspirations 
 

Main Topic: 
Seasonal Celebrations 
 
 

Main Topic: 
Changes in my environment 

Main Topic: 
Our Community 

Year 3 Main Topic: 
Do our best and celebrate 

Main Topic: 
Seasonal Celebrations 
 

Main Topic: 
The wider world 

Main Topic: 
Modes of travel 



 

27 
Tettenhall Wood School PSHE Framework 2020                                         Adapted From     © PSHE Association 2020  
 

                                              PSHE Framework  

Self-Awareness Stepping Stones/Learning 4 Life/Towards Independence/Moving On Sensory   

(Please refer to baseline assessment ideas on P10 and 11)  
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 Encountering  
SS  L4L MOS 

Foundation  
SS L4L MOS TI (KS2/3) 

Core  
L4L MOS TI (KS2/3) 

Development  
TI (KS2/3) 

Enrichment  
TI (KS3) 

Enhancement  
TI (KS3) 

Self-
awareness 1  
Things we are 
good at 

Respond with curiosity 
to stimuli about the 
ways in which we are 
special.  
 
 
Respond with curiosity 
to stimuli about our 
family. 

Describe ourselves — 
recognising that there is self 
and there are others.  

Identify things we are good at 
(strengths/talents  
 
Describe the ways in which we 
are special and unique. 

Describe things that we enjoy 
or that make us feel happy. 
 
Identify what we are good at, 
both in and out of school. 
 
Recognise that being unique 
means we might like and be 
good at different things from 
other people. 

Describe and demonstrate 
things we can do well and 
identify areas where we need 
help to develop. 
 
 Identify hopes/wishes for our 
future lives. 

Identify things we can do for 
ourselves to help us to 
improve and those areas 
where we need help from 
others.  
 
 Identify own 
hopes/aspirations; explain in 
simple terms how we might 
achieve them. 

Self – 
awareness 2 
Kind and 
Unkind 
Behaviours 

Respond with curiosity 
to stimuli about what 
anger is and what being 
angry feels like.  
 
Respond to stimuli 
about what feeling 
upset means. 

Describe what feeling angry 
means.  
 
 Describe what feeling upset 
means. 
 
 Recognise that behaviour 
which hurts others’ bodies 
or feelings is wrong 

Identify when people are being 
unkind—either to us or to 
others.  
 
Give examples of how our 
feelings can be hurt. 
Describe how this may make us 
feel angry, worried or upset. 

Identify what teasing means 
and how people who are 
teased might feel. 
 
Give reasons why teasing or 
name-calling is not 
acceptable.  
 
Identify what we can do if 
others are excluding us or 
being unkind. 

Explain what is meant by 
hurtful behaviour and bullying 
(including verbal, physical and 
emotional, e.g. 
omission/exclusion). 
 
Recognise that this can 
happen online. 
 
Describe and/or demonstrate 
what we can say or do if we 
or someone else is being 
bullied. 

 
Identify trusted adults to tell 
if we think we or someone 
else is being unkind to us or 
we think we are being 
bullied. 

Explain that all bullying is 
abusive and some can be 
prejudice-based (e.g. because 
of someone’s skin colour, 
religion, the way they look, 
their disability or their family 
setting).  
 
Recognise that this is 
unacceptable behaviour and 
that a trusted adult needs to 
be told about it. 
 
Identify different positive 
responses we can take 
towards unkind behaviour 
and bullying. 
 
Describe what we can do 
(including whom to tell) if we 
witness or experience hurtful 
behaviour or bullying 
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 Encountering  
SS  L4L MOS 

Foundation  
SS L4L MOS TI (KS2/3) 

Core  
L4L MOS TI (KS2/3) 

Development  
TI (KS2/3) 

Enrichment  
TI (KS3) 

Enhancement  
TI (KS3) 

Self-
awareness 4 
People who 
are special to 
us 

Respond with 
anticipation to stimuli 
depicting people who 
are special to us.  

Identify people who are 
special to us.  
 
Give some examples of 
ways we might let them 
know they are special to us.  
 
Recognise what is meant by 
’family’. 

Describe what makes our 
family, friends, teachers, carers 
special to us.  
 
Identify the people who make 
up our family. 

Identify some of the qualities 
our special people/friends 
may have.  
 
Describe positive feelings we 
may have when we spend 
time with friends and family 
 
Identify whom to tell if 
something in our family life 
makes us unhappy or worried. 

Give some practical examples 
of the ways our special people 
care for us and help us with 
problems and difficulties. 
 
Identify different types of 
family. 
 

Explain that if people we like 
do unkind things to us or our 
friends we do not have to 
tolerate it.  
 
Identify ways in which we can 
get help if people have been 
unkind to us or our friends. 
 
Describe ways in which families 
can be different. 

Self –
awareness 5  
Getting on 
with others 
 

Respond to stimuli 
about different feelings 
we or others may 
experience.  

Describe times when we 
may feel unhappy with our 
friends or family members.  
 

Describe ways in which friends, 
classmates, family members 
may disagree and ‘fall out’  
 

Explain how other people may 
feel differently to us about 
the same situation and offer 
some examples.  
 

Explain why it is important to 
listen to others’ point of view; 
demonstrate good listening; 
demonstrate simple ways of 
resolving disagreements.  

 Explain that our feelings about 
other people can change and 
that this is okay. 
 

Self-
awareness 3 
Playing and 
Working 
together 

Respond to an adult, 
modelling how we can 
show we are ready to 
participate in an 
activity.  
 
Respond with curiosity 
to modelling of ‘good 
listening’. 
 
Respond to ‘taking 
turns’ as modelled by 
both adults and peers. 

Demonstrate being alert 
and ready to listen.  
 
Demonstrate good listening 
and describe how to listen 
to other people. 
 
Describe times when we 
take turns in school. 

Identify reasons why it is 
important to listen to other 
people.  
 
Identify some actions/ 
behaviours that show we are 
being polite and courteous to 
other people. 
  
Demonstrate ways of playing 
and working cooperatively. 
 
Explain what we mean by ‘being 
fair’ to one another 

Identify times when we have 
listened to others and worked 
collaboratively towards 
shared goals.  
 
 
Demonstrate ways of sharing 
opinions, thoughts and ideas 
on things that matter to us. 
 
Identify reasons why it may 
be upsetting for others if we 
don’t wait for our turn. 

Describe some ways of 
playing and working with 
others so that everyone feels 
happy and are able to do their 
best.  
 
Demonstrate working 
collaboratively towards 
shared goals. 
 
Recognise occasions when we 
have worked as a team or in a 
group to achieve something. 
 
Describe how to recognise if 
someone else has missed 
their ‘turn’; explain how this 
might make them feel; 
demonstrate how to resolve 
this. 

Explain why listening and 
respecting others’ points of 
view helps collaborative 
working 
 
Identify and demonstrate 
ways of improving our own 
practice when working in a 
team. 
 
Offer constructive feedback 
to support others working in 
our team. 
 
Explain why ‘turn-taking’ can 
help everyone to feel 
included. 
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Demonstrate positive ways 
we could let others know 
how we are feeling 

Demonstrate some ways of 
‘making up’ after a falling out.  

Identify how to treat 
ourselves and others with 
respect 

 
Describe what it means to ‘fall 
out’ with friends or family. 
 
Identify what might make 
 someone feel that they are in 
an unhappy or unhealthy 
friendship or relationship. 

Identify kind ways of letting 
people know our feelings 
towards them have changed.   
 
Identify what we can say, do or 
whom we can tell if we are 
worried or unhappy in a 
friendship or relationship 

 

Accreditation modules that cover this content: 

ASDAN Pupil Progress –Moving On Sensory KS5 

• Community participation: personal enrichment  

• Personal development: All about me  

• Personal development: engaging in new creative activities  

• Personal development: using interpersonal skills to contribute to positive relationships  

• Personal development – getting on with other people  

ASDAN Transition Challenge Sensory – Moving On Sensory KS3/4  

• Communication and Interaction: Responding 

• Communication and Interaction: Responding during Activities 

• Communication and Interaction: Responding to others 

• Communication and Interaction: Interacting with others 

• Communication and Interaction: Interacting during activities and events in your centre 

• Communication and Interaction: Interacting and sharing achievement 

• Communication and Interaction: Cognition: Awareness of Stimuli 

• Self Help and Independence: Knowing who I am 

• Self Help and Independence : Deliberate Actions  

Self-care, Support and Safety Stepping Stones/Learning 4 Life/Towards Independence/Moving On Sensory  

(Emotional well-being is explored in greater detail under ‘Relationships: Managing Feelings) Please refer to baseline assessment ideas on P10 and 11  
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 Encountering  
SS  L4L MOS 

Foundation  
SS L4L MOS TI (KS2/3) 

Core  
L4L MOS TI (KS2/3) 

Development  
TI (KS2/3) 

Enrichment  
TI (KS3) 

Enhancement  
TI (KS3) 

Self-care, 
Support and 
Safety 1 
Taking care of 
ourselves 

Respond to stimuli about the people 
who look after us  
 
Respond to stimuli related to self -  
care routines 
 
 

Identify the people who 
look after us and help us to 
take care of ourselves. 
 
 

Identify some of the ways 
in which we may be cared 
for by our families, friends 
and other adults. 
 
Identify and demonstrate 
some simple self-care 
techniques (e.g. brushing 
teeth, washing hands, 
getting dressed etc.). 

Identify things we can do 
by ourselves to look after 
ourselves and stay healthy 
and things we need adult 
help with. 

Describe some simple ways 
some  
germs/ illnesses are 
spread.  
 
Identify some simple ways 
we can help to keep 
ourselves well 

 Describe different ways 
we keep ourselves healthy 
and well. 
 
Explain or demonstrate 
what we and others can do 
to prevent the spread of 
germs and why this is 
important. 

Self-care, 
Support and 
Safety 2 
Keeping Safe 

Respond to stimuli about keeping 
physically safe.  
Respond with curiosity to stimuli 
about the adults who are responsible 
for keeping us safe. 

Describe some simple ways 
we can keep physically safe 
in school.  
 
 

Give simple reasons why it 
is important to help keep 
ourselves physically safe. 
 
Describe ways to help keep 
ourselves physically safe 
out of school, on the way 
to school and when out 
with family, carers or 
friends.  
 
Explain how we know 
when we might need to 
ask for help. 
 
Identify people at home, 
school and in other 
settings who are 
responsible for helping us 
keep physically safe 
 
 
 
 
 

 Name and describe 
feelings associated with 
not feeling safe (e.g. 
worried, scared, 
frightened) and identify 
trusted adults who can 
help us if we feel this way. 
 
Demonstrate ways of 
making it clear to others 
when we need help. 
 
Describe some simple rules 
for keeping safe near 
water, railways, roads and 
fire. 

Identify some different 
responsibilities we may 
have to help keep 
ourselves and others safe. 
 
Identify when someone 
might need first aid 
because they are hurt/ 
injured.  
 
Explain why it is important 
to persist with asking for 
help if our initial requests 
are not met or understood 

Evaluate ways of keeping 
safe in a variety of relevant 
situations and identify 
possible risks and hazards. 
 
Describe some simple 
strategies for keeping 
physically safe in situations 
when we might feel afraid. 
 
Recognise when a situation 
is an emergency and 
explain or demonstrate 
how to get help, including 
how to call 999. 

 Encountering  
SS  L4L MOS 

Foundation  
SS L4L MOS TI (KS2/3) 

Core  
L4L MOS TI (KS2/3) 

Development  
TI (KS2/3) 

Enrichment  
TI (KS3) 

Enhancement  
TI (KS3) 

Self-care, 
Support and 
Safety 3 

Respond to stimuli about the 
different ways we can communicate 
with adults in school. 

Identify trusted adults in 
school. 
 

Explain why ‘trust’ is not 
the same as ‘like’.  
 

Recognise that we do not 
have to trust someone just 

Describe ‘degrees of trust’ 
— those people we can 
trust with less important 

Give examples of when we 
might take back our trust if 
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Trust   
Respond to stimuli about ways of 
asking for help. 
 
Respond to stimuli about what we 
mean by keeping a secret and what 
we mean by a surprise 

Recognise things we would 
call ‘personal’ and things 
we would call ‘private’. 
 
Recognise what keeping 
something secret means. 
 
Identify someone who can 
help us if we are afraid or 
worried. 

Give examples of what is 
meant by trust. 
 
Identify how we feel when 
we trust someone. 
 
Identify some reasons for 
keeping personal 
information private. 
 
Identify the difference 
between a ‘surprise’ and a 
‘secret’.  
 
Recognise that people do 
not have to keep secrets; 
that it is important to tell 
or show someone if we are 
worried, afraid or sad. 
 
Demonstrate how to ask 
for help or attract 
someone’s attention if 
something happens that 
makes us feel sad, worried 
or frightened. 
 

because they say we 
should. 
 
Recognise that no adult 
should ever ask us to keep 
a secret but that 
sometimes we don’t tell 
others about a nice 
surprise that they will find 
out about eventually, so as 
not to spoil the surprise. 
 
Explain that we should not 
keep any secret that makes 
us feel uncomfortable, 
afraid, worried or anxious, 
no matter who asks us. 
 
Explain when and why to 
ask an adult for help if 
we’re asked to share 
information or keep a 
secret. 
 

things, and those we can 
trust with our most 
important things (e.g. 
possessions, information 
about us or our feelings). 
 
Explain that if we don’t feel 
sure about sharing 
information or feel 
pressured, we don’t have 
to. 
 
Give examples of how 
others may put us under 
pressure to do something.  
 
Explain what a ‘dare’ is and 
what people might say or 
do if they are ‘daring’ us. 
 
Identify some basic 
strategies for saying ‘no’ to 
pressure or dares.  
 
Identify whom to tell in 
different situations and 
what we could say. 

we feel someone no longer 
deserves it. 
 
Describe how we might 
feel if someone has dared 
us to do something. 
 
Explain or demonstrate 
strategies to resist  
pressure to behave in 
inappropriate ways. 
 
Demonstrate what we can 
say and do and where to 
get help if we have been 
pressurised, or seen 
someone else being 
pressurised, to do 
something risky. 

 Encountering  
SS  L4L MOS 

Foundation  
SS L4L MOS TI (KS2/3) 

Core  
L4L MOS TI (KS2/3) 

Development  
TI (KS2/3) 

Enrichment  
TI (KS3) 

Enhancement  
TI (KS3) 

Self-care, 
Support and 
Safety 4 
Public and 
Private  

Respond to stimuli about things that 
belong to us. 
 
Respond to stimuli about what is 
meant by the word private. 
 
Respond to stimuli about things we 
might do with other people and 
things we would do on our own 

Identify and recognise 
some personal belongings. 
 
Recognise the difference 
between something that is 
private and something that 
is public.  
 
 

Describe ways we take 
care of our personal 
belongings. 
 
Identify places that are 
public and places that are 
private. 
 
Identify some of the 
places/times/situations 
which we or others would 
expect to be ‘private’ 
 

Demonstrate how to ask to 
borrow or use something 
that belongs to someone 
else. 
 
Explain what is/is not 
appropriate to do in a 
public place; give reasons 
why this is the case 
(include masturbation if 
appropriate). 

 

Describe how we might 
feel if our personal 
belongings are lost or 
damaged. 
 
Demonstrate how to tell a 
trusted adult if someone 
damages, or we have lost, 
our personal belongings. 

 
Explain the 
importance of 

Demonstrate ways to give 
and not give permission 
when asked to lend 
belongings. 
Explain why we must 
respect the rights of others 
who may refuse to lend 
something to us; explain 
why this does not mean 
they do not like us. 

 
Explain what we can 
do/ say or whom we 
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Explain that we have a 
right to keep our bodies 
private  
 
Identify ‘private’ parts of 
the body. 
 
Give simple examples of 
some things we might do 
in private but never in 
public. (include 
masturbation if 
appropriate). 
 
 
 
 
 

Explain that there are 
likely to be things 
about ourselves we 
are comfortable 
sharing with 
everyone; things we 
are comfortable 
sharing with our 
friends; things we are 
comfortable sharing 
with our most special 
people and things we 
do not want to, or 
should not share with 
anyone. 

respecting others’ 
belongings, privacy 
and feelings. 
Identify practical 
strategies to ensure 
our privacy and that 
of others 

can tell if someone 
does not respect our 
privacy, or shares 
something with us 
that makes us feel 
uncomfortable. 
 
Explain why we 
should tell a trusted 
adult even if 
someone has told us 
not to. 

 

Accreditation modules that cover this content: 

ASDAN Pupil Progress –Moving On Sensory KS5 

• Independent living skills: looking after your own home  

• Independent living skills: preparing drinks and snacks  

• Independent living skills: being healthy  

• Independent living skills: looking after yourself  

• Independent living skills: keeping safe  

• Independent living skills: personal presentation  

• Developing skills for the workplace: health and safety  

• Developing skills for the workplace: Following instructions  

ASDAN Transition Challenge Sensory – Moving On Sensory KS3/4  
• Self Help and Independence: Personal Hygiene and Routines 

• Self Help and Independence: Dressing and Undressing  

• Self Help and Independence: Personal Care 

• Self Help and Independence: Selecting different 

clothing  
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Relationships: Managing Feelings Stepping Stones/Learning 4 Life/Towards Independence/Moving On Sensory  

(Please refer to baseline assessment ideas on P10 and 11)  

 Encountering  
SS  L4L MOS 

Foundation  
SS L4L MOS TI (KS2/3) 

Core  
L4L MOS TI (KS2/3) 

Development  
TI (KS2/3) 

Enrichment  
TI (KS3) 

Enhancement  
TI (KS3) 

Managing Feelings 1  
Identifying and 
expressing feelings 

Respond 
with 
curiosity 
to stimuli 
about 
different 
emotions.  
 
 
Respond 
with 
curiosity 
to stimuli 
which 
depict 
facial 
expression
s 
representi
ng 
different 
emotions/ 
feelings. 

   .   

 

Describe different kinds of 
feelings we may have 
experienced; those we like 
and those we don’t like.  
 
Identify things that make 
us feel happy. 
 
Identify things that may 
make us cry/feel sad. 
 
Identify what makes us feel 
upset, angry, worried, 
anxious, frightened 

Describe some good 
(comfortable) and not so 
good (uncomfortable) 
feelings; describe how they 
might make our body feel. 
 
Recognise that when we 
experience a change or a loss 
we may feel sad/ unhappy. 
 
Identify signs, actions, facial 
expressions, body language 
which can help us identify 
how others might be feeling 

Explain why no-one has 
the right to make us feel 
unhappy, afraid, worried, 
and sad or make us do 
things we do not want to 

Demonstrate vocabulary/ 
communication skills for 
expressing the intensity of a 
feeling. 

Explain that everyone 
experiences a range of 
feelings at different 
times (e.g. feeling 
happy, excited, sad, 
angry, fearful, surprised, 
nervous). 

Managing Feelings 2  
Regulating our feelings 

Respond to stimuli about 
some of the different ways 
we can communicate our 
feelings and needs to others 

Identify different ways of 
communicating feelings 
and needs to others. 

Demonstrate 
vocabulary/communication 
skills to show a range of 
different feelings. 
 
 Recognise ways we can help 
ourselves to feel better if we 
are feeling sad or upset. 

Describe and demonstrate 
simple strategies that can 
help us manage not so 
good (uncomfortable) 
feelings and the people 
who can help us. 
 
Demonstrate simple 
strategies to help us 
manage very strong 
feelings, including in 
response to change and 
loss 

Give simple reasons why it is 
important that others know 
how we are feeling. 
 
Describe some simple ways 
we can help others to feel 
better if they are feeling sad 
or upset. 
 
Explain how rest and 
spending time doing things 
we enjoy can help to make 
us feel happy. 

Explain that when we 
get upset, angry or 
frustrated our actions 
can affect others as well 
as ourselves.  
 
Describe or 
demonstrate how to 
respond appropriately 
to others’ feelings. 
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Relationships: Changing and Growing Stepping Stones/Learning 4 Life/Towards Independence/Moving On Sensory  

(Please refer to baseline assessment ideas on P10 and 11)  

 Encountering  
SS  L4L MOS 

Foundation  
SS L4L MOS TI (KS2/3) 

Core  
L4L MOS TI (KS2/3) 

Development  
TI (KS2/3) 

Enrichment  
TI (KS3) 

Enhancement  
TI (KS3) 

Changing and Growing 1 
Baby to Adult 

Respond with curiosity to 
prompting about babies, 
what they look like and how 
they behave; about how we 
have changed since we were 
a baby.  

Identify some of the 
differences between a 
baby, child and adult. 

Describe how our needs 
have changed since we 
were a baby.  

Describe some of the 
things we can do now 
that we couldn’t do when 
we were younger. 

Identify some of the stages of the 
human life cycle.  

Explain how the needs of 
babies, children, adults 
and older people differ. 

Changing and Growing 2 
Changes at puberty 

Respond with curiosity to 
adult prompting of the 
names for body parts and 
changes of puberty. 

Recognise correct 
vocabulary for some of 
the main body parts, 
including genitalia. 
 
Recognise that bodies 
change as people 
become adults, including 
the onset of 
menstruation (when 
appropriate). 
 

Describe the main 
physical differences 
between male and female 
bodies, including the 
onset of menstruation at 
puberty (when 
appropriate). 
 
Identify whom we can 
talk to about growing and 
changing. 

Describe some of the 
physical changes that 
occur as we grow up (e.g. 
body shape, height, 
menstruation). 
 
 

Describe what happens during 
puberty, including mood swings, 
emotional changes, 
menstruation and wet 
dreams/ejaculation, hair growth, 
skin and voice changes. 
 
Use correct vocabulary to name 
male and female reproductive 
organs. 
 
Recognise that during and after 
puberty, some people enjoy 
masturbating, and this should be 
done in private. 

Recognise that changes 
puberty happen to 
different people at 
different times and 
different speeds.  
 
Explain ways in which we 
can help trusted adults 
to protect us and keep us 
safe.  
 
 

Changing and Growing 3 
Dealing with touch  

Respond to adult 
modelling/visual stimuli for 
how to show through our 
responses if we are 
unhappy/uncomfortable 
with the way someone is 
touching us. 
 
Respond with interest to 
stimuli about different kinds 

Demonstrate ways we 
can let people who help 
us know if we are not 
comfortable with the way 
we are being touched. 

 
Identify some of the 
ways trusted 
adults/family 
members may 

Explain when and why 
physical contact may be 
inappropriate (e.g. it 
causes us to feel upset, 
hurts us, we feel 
uncomfortable about it). 
 
Identify occasions when it 
might be okay for 
someone to make us feel 
uncomfortable 

Describe or demonstrate 
how to respond to 
unwanted physical 
contact; how to let 
someone know we don’t 
like it or want it. 
 
Identify trusted adults we 
can tell. 
 

Explain how we can respect 
other people’s right to protect 
their bodies from inappropriate/ 
unwanted touching. 
 
Explain when and whom to tell if 
we are worried, and the 
importance of persisting in telling 
until we feel comfortable and 
safe. 
 

Identify someone we 
could safely go to for 
help if we are worried 
about ourselves or 
someone else. 
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of daily physical contact we 
experience 
 

physically touch us 
as part of our daily 
care, during play or 
to show affection 

(injections, cleaning cuts 
or grazes); that these 
might be when we are 
unwell, injured or need 
medical treatment. 
 
 
Explain that our bodies 
belong to us and that we 
have a right to feel safe. 
Recognise the need to 
respect other people’s 
bodies and to ask for 
permission before we 
touch them. 

Describe different types 
of physical contact; 
explain how to 
differentiate between 
acceptable and 
unacceptable, 
comfortable and 
uncomfortable necessary 
and unnecessary physical 
contact. 

 
Explain that we have the right to 
protect our bodies from 
Inappropriate/ unwanted 
touching 

 Encountering  
SS  L4L MOS 

Foundation  
SS L4L MOS TI (KS2/3) 

Core  
L4L MOS TI (KS2/3) 

Development  
TI (KS2/3) 

Enrichment  
TI (KS3) 

Enhancement  
TI (KS3) 

Changing and Growing 4 
Different types of 
relationships 
 
 

Please note that same 
sex relationships will 
be covered from 
Year 6/7 onwards in 
the sensory pathway 
(Learning 4 Life 
KS2/3) and year 4 
onwards in the 
formal pathway, the 
way this is done will 
depend on the 
needs of the pupils. 

Respond to stimuli about 
some of the different kinds 
of relationships there are 
within families  

Give examples of 
different types of 
relationships  

 
Identify the people 
who make up our 
family. (please be 
sensitive to different 
families and 
situations when you 
do this – see the DSL 
if you have any 
questions) 

Identify different types of 
family.  
 
Recognise others’ families 
in school may be different 
from their family. 

Identify some of the ways 
in which we may be cared 
for by our families, 
friends and other adults 
who care for us. 
 
Explain that two people 
who love and care for one 
another can be in a 
romantic relationship; 
that this is different from 
a friendship. 
 
 
 

Recognise that two people in a 
long term relationship might live 
together or be married (or in a 
civil partnership); that getting 
married must always be a choice 
both people make together. 
 
Recognise that two people who 
love and care for one another 
may or may not have children. 
Identify some of the roles and 
responsibilities of parents and 
carers. 
 
 
 

Explain the features of a 
healthy and positive 
friendship or family 
relationship. 
 
Identify whom to tell if 
something in our family 
life makes us unhappy or 
worried. 
 
Recognise that 
relationships, including 
marriage and civil 
partnership, can be 
between people of any 
gender. 

 

Healthy Lifestyles Stepping Stones/Learning 4 Life/Towards Independence/Moving On Sensory  

(Please refer to baseline assessment ideas on P10 and 11)  
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 Encountering  
SS  L4L MOS 

Foundation  
SS L4L MOS TI (KS2/3) 

Core  
L4L MOS TI (KS2/3) 

Development  
TI (KS2/3) 

Enrichment  
TI (KS3) 

Enhancement  
TI (KS3) 

Healthy Lifestyles 1 
Healthy Eating 

Respond to different 
stimuli about what it 
means to be ‘healthy’.  

Identify foods that we like 
and dislike to eat. 

Identify some examples of 
healthy foods.  
Identify some examples of 
foods that should only be 
eaten once in a while. 
 

Explain why some foods 
are healthier than others. 
Explain why we might need 
to eat foods we might not 
like very much. 

Explain what it means to 
eat a healthy, balanced 
diet. 
Give examples of occasions 
when we can make choices 
about the foods that we 
like to eat. 
 
Explain what can help us 
choose what to eat.  
 
Recognise that some 
people may not be able to 
eat certain foods because 
they will make them ill 
(allergies). 

Describe which foods we 
should only eat 
occasionally and explain 
why eating too much of 
them could harm our 
health. 
 
Identify some influences 
on our food choices, and 
when these might be 
positive or negative. 
 

Healthy Lifestyles 2  
Physical Health 

Respond with curiosity to 
adult modelling/sensory 
stimuli about ways we take 
care of our physical bodies.  

Demonstrate or 
communicate an example 
of taking care of our 
bodies, e.g. skin, hair or 
teeth.  
 
Recognise the importance 
of simple rules for sun 
safety.  
Recognise how we feel if 
we have not had enough 
sleep 

Describe or demonstrate 
simple hygiene routines. 
Identify the physical 
activities we like doing; 
describe how they might 
make us feel (physically 
and emotionally).  
 
Describe some simple 
ways of staying safe in the 
sun. 
 
Recognise that sleeping 
well is one way we can stay 
healthy. 

Give reasons why it is 
important to take care of 
personal hygiene. 
 
Describe some of the 
different ways to be 
physically healthy. 
 
Explain how the physical 
activities we enjoy doing 
help to keep us healthy. 
 
Describe simple routines 
for going to bed/going to 
sleep. 

. Describe what might 
happen if we don’t take 
care of our personal 
hygiene. 
 
Explain some of the 
benefits of balancing 
exercise, food and rest. 
 
Identify what might happen 
to our bodies if we don’t 
protect them from 
overexposure to the sun. 

Explain why it is important 
to take care of our bodies 
both now and in the 
future. 
 
Explain some things that 
can stop us sleeping well, 
and suggest ways to 
manage these. 
 
Recognise how spending 
excessive time on 
electronic devices can 
affect sleep, mental and 
physical wellbeing. 
 

Healthy Lifestyles 3 
Keeping Well 

Respond to stimuli about 
the ways pain can affect 
different parts of our body 
and how we can 
communicate to someone 
that we are in pain. 

Demonstrate how to tell 
someone that we are 
feeling ill, uncomfortable, 
or are in pain. 
 

Explain what it means to 
be hurt, unwell, 
uncomfortable or in pain. 
Identify medication that 
can help people to keep 

Identify some symptoms 
we may experience when 
we are not feeling well. 
 
Explain the decisions we 
(or an adult who takes care 

Recognise and give 
examples of the difference 
between someone who can 
give us medicines/ drugs 
(e.g. doctors, nurses, 
pharmacists) and someone 

Explain why it is important 
to take care of our bodies 
both now and in the 
future. 
Explain some things that 
can stop us sleeping well, 
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Respond with curiosity to 
stimuli about the people 
who help us when we are 
feeling unwell. 

Explain that when we are 
hurt or unwell we may 
have to go to bed, see a 
nurse or doctor, or go to 
the hospital.  
 
Recognise that we may be 
given medicines to help us 
get better and that these 
will be given to us by a 
nurse or doctor (or by our 
parent/carer looking after 
us). 

well; give examples of 
when this might be used. 
 
Identify the difference 
between things that go on 
our body (creams, lotions) 
and things that go in our 
bodies (injections, tablets, 
liquid medicine). 
 
Identify some substances 
or chemicals around the 
home that we should 
never taste or swallow; 
and where we might come 
across them. 
 

of us) might make about 
how to keep us well. 
Recognise that people 
sometimes need to take 
medicines in different 
forms, including tablets, 
injections, inhalers. 
 
Explain why it is important 
not to touch, taste or take 
medicines without a 
trusted adult being with 
us.  
 
Explain why we should 
never take someone else’s 
medication. 

who cannot (e.g. our 
friends). 
 
Describe that sometimes 
we may be given an 
injection by a doctor or 
nurse to help to prevent us 
from catching a disease 
(vaccination). 
 
Explain why we should not 
accept medicines/ drugs 
from anyone (unless a 
responsible/ qualified 
person has given it to them 
for us, e.g. our 
parents/carers/trusted 
adults). 
 
 
Identify whom we can to 
talk to if we are worried 
about health. 

and suggest ways to 
manage these. 
Recognise how spending 
excessive time on 
electronic devices can 
affect sleep, mental and 
physical wellbeing. 

 
 
Give reasons why 
there are rules about 
what we can and 
should not put inside 
our bodies; and 
explain what these 
are.  
  
Explain that no-one 
should ever make us, 
or try and persuade 
us to drink alcohol, 
smoke, taste or 
swallow anything we 
are not sure is safe or 
that is against our 
wishes, and that we 
have a right to say no. 
 
Identify simple 
strategies we can use 
if we are offered a 
cigarette, alcohol or 
other type of 
substance. 
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Accreditation modules that cover this content: 

ASDAN Pupil Progress –Moving On Sensory KS5 

• Engaging with the world around you: therapies 

• Independent living skills: looking after your own home  

• Independent living skills: preparing drinks and snacks  

• Independent living skills: being healthy  

• Independent living skills: looking after yourself  

• Independent living skills: keeping safe  

 

 

ASDAN Transition Challenge Sensory – Moving On Sensory KS3/4  

o Physical: Whole body movements 

o Physical: Different Positions 

o Physical: Reaching and Grasping 

o Physical: Therapies 

o Physical: Sport and Leisure 

o Physical: Relaxation 

o Physical: Passive Activities 

o Physical: Leisure Activities 

o Self Help and Independence: Personal Hygiene Routines 

o Self Help and Independence: Dressing and Undressing 

o Self Help and Independence: Selecting Different Clothing 

o Self Help and Independence: Personal Care  

o Self Help and Independence: Drinking 

o Cognition: Food Textures  

o Self Help and Independence: Eating 
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The World I Live In Stepping Stones/Learning 4 Life/Towards Independence/Moving On Sensory  

(Please refer to baseline assessment ideas on P10 and 11)  

 Encountering  
SS  L4L MOS 

Foundation  
SS L4L MOS TI (KS2/3) 

Core  
L4L MOS TI (KS2/3) 

Development  
TI (KS2/3) 

Enrichment  
TI (KS3) 

Enhancement  
TI (KS3) 

The World I Live In 1  
Respecting Differences 
between People  

Respond to stimuli with 
awareness and curiosity 
about the physical 
differences between 
people.  

Identify simple differences 
and similarities between 
people.  

Describe things that all 
people have in common. 
 
Identify some differences 
and similarities between 
people in terms of 
ethnicity, culture, religious 
identity etc. (protected 
characteristics in the 
Equality Act 2010). 

Recognise that people who 
share one characteristic 
(e.g. race, religion, gender 
or disability) are all 
different and unique. 
 
Explain that we should 
never make assumptions 
about people because they 
belong to a particular 
group or share a particular 
characteristic. 

Identify possible reasons 
for why some people are 
rude or unkind towards 
other people because they 
are ‘different’ (prejudiced) 
and treat them unfairly 
because of it 
(discriminate).  
 
Give reasons why it is 
always unacceptable to be 
rude or unkind towards 
other people; identify 
whom we could talk to if 
we experienced or 
observed this 
 
 
 
 
 
 
 

Recognise that we may 
sometimes hear or read 
something (including 
online) that is rude and 
unkind about other people 
and explain ways we can 
safely respond, including 
how to report it.  
 
Explain why we should not 
‘like’ or ‘forward’ such 
comments online; identify 
whom we could talk to 
about them. 
 
 

 Encountering  
SS  L4L MOS 

Foundation  
SS L4L MOS TI (KS2/3) 

Core  
L4L MOS TI (KS2/3) 

Development  
TI (KS2/3) 

Enrichment  
TI (KS3) 

Enhancement  
TI (KS3) 

The World I Live In 2 Jobs 
people do  

Respond to stimuli about 
the different jobs adults in 
school do.  

Identify some different 
jobs that people we know 
do e.g. family members  

Identify some of the ways 
in which adults who work 
in school contribute to 
classroom life.  

Describe a range of jobs 
that people might have 
and the qualities they 
might need to do them. 
 

Identify jobs people do in 
the wider community that 
can help in an emergency 
(fire-fighters, police, 
ambulance staff, hospital 
staff); explain how the 

Explain why we should not 
call emergency services for 
a joke or a dare; describe 
the possible impact this 
might have on ourselves or 
others.  
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Identify a job we might like 
to do in the future 

community is helped 
through the work they do. 

 
Recognise how strengths, 
qualities and things we 
learn in school might link 
to possible future jobs. 

The World I Live In 3 Rules 
and Laws 

. Respond to stimuli or 
adult modelling about the 
things we are allowed to 
do in school. 

Give some simple 
examples of things we are 
allowed /not allowed to do 
in school (rules). 

Explain how rules help us; 
rules we have in the 
classroom and at home 

Identify particular rules in 
school that help to keep us 
safe and how they do this. 

Explain how rules and laws 
help us to live and work 
with other people outside 
of school. 

Identify what might 
happen if we did not have 
rules and laws or if people 
ignored them. 

The World I Live In 4  
Taking Care of the 
Environment  

Respond to stimuli which 
demonstrate the ways in 
which we are cared for by 
trusted adults. 
Respond to stimuli about 
the different pets people 
have and ways of caring for 
them. 

Identify simple ways in 
which we may take care of 
people and/or animals.  

Give reasons why it is 
important to take care of 
people, animals and all 
living things.  

Describe our own home 
and explain and how 
we/family members may 
take care of it.  

Explain how we can take 
care of our school 
environment.  
 
Explain the importance of 
routines in taking care of 
people or pets. 

Explain what might happen 
if where we live (wider 
environment) isn’t taken 
care of (litter, graffiti, 
vandalism).  
 
 

The World I Live In 5  
Belonging to a Community 

Respond to stimuli about 
the different groups we 
belong to (e.g. family, 
school, clubs, faith) 

Identify some different 
groups that we may belong 
to (family, school, clubs, 
faith).  

Describe things we do in 
the groups we belong to.  

Describe how being part of 
a group makes us feel.  
 
Identify specific things we 
take part in as a member 
of these groups.  
 
 
 

Describe what it means to 
be part of a community. 
Identify different groups 
that make up our 
community. 

Explain how it feels to be 
part of a community.  
 
Suggest ways we can help 
people to feel welcome in 
the different groups and 
communities we belong to. 

 Encountering  
SS  L4L MOS 

Foundation  
SS L4L MOS TI (KS2/3) 

Core  
L4L MOS TI (KS2/3) 

Development  
TI (KS2/3) 

Enrichment  
TI (KS3) 

Enhancement  
TI (KS3) 

The World I Live In 6  
Money  

Respond with curiosity to 
stimuli about what money 
looks like.  
 
Respond with curiosity to 
stimuli about different 
items that shops sell. 
 
 
Respond with curiosity to 
stimuli about some of the 
uses of money. 

Recognise money (e.g. 
coins and notes) and what 
it is used for. 
 
Identify items in shops that 
are sold for money 
(including online). 

Identify places or 
situations where money is 
used to pay for things (e.g. 
shops, cafés, on the bus/ 
train). 
 
Recognise some different 
ways to pay for things (e.g. 
coins, notes, bankcards, 
online, phone payment). 
Explain some different 
ways of keeping money 
safe. 
 

Identify where we may get 
money from and for what 
reasons (e.g. presents from 
relatives or pocket money 
from a family member). 
 
Identify things we (or 
adults we know) might 
spend money on, such as 
food, clothes and things 
we need to help us to live.  
 
Identify why some ways of 
keeping money safe might 

Identify what is meant by a 
‘need’ and a ‘want’ in 
relation to spending 
money. 
 
Give some simple 
examples of what might be 
a ‘need’ and a ‘want’. 
 
Explain what it means to 
save money and why we 
might do it. 

Explain what is meant by 
the term ‘afford’ (in the 
context of money). 
 
Identify possible 
consequences of losing 
money on ourselves or 
others; whom to go to or 
how to seek help if this 
happens to us. 
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Accreditation modules that cover this content: 

ASDAN Pupil Progress –Moving On Sensory KS5 

• Community participation: using a community facility over a period of time  

• Community participation: travel within the community: going places  

• Community participation: getting out and about  

• Developing community participation skills: caring for the environment  

• Developing skills for the workplace: growing and caring for plants  

• Developing skills for the workplace: participating in a mini – enterprise project  

• Developing skills for the workplace: health and safety  

• Developing skills for the workplace: Following instructions  

• Developing skills for the workplace: Looking after and caring for animals  

• Encountering experiences: being part of things  

• Engaging with the world around you: people  

• Engaging with the world around you: events  

ASDAN Transition Challenge Sensory – Moving On Sensory KS3/4  

• Communication and Interaction: Being a part of routine activities in the community 

• Communication and Interaction: Engaging in the community activities 

 

                                                                                   Moving On Formal and SEMH 

 

Moving On Special Days & Cultural Days  

 

Special Days & 
Cultural Days 

 

Wear it Pink 
Black History Day 

 

Children in Need 
Enterprise Week 

Diwali 

Chinese New Year Shrove Tuesday 
Literature through 

the Arts week 
(World Book Day) 

STEM Week Health and 
Wellbeing Week 

 

 be better than others.
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Holi 
Autism Awareness 
Day 

 Living in a Diverse society 2 
The World I Live In MO1 

 

 Ascentis Life Skills  Ascentis Independent Living   Ascentis Employability PSHE Framework  

Please note that PSHE content will be covered through Ascentis modules alongside the TWS PSHE framework. 

 

Please note –more sensitive and/or Relationship and Sex Education Topics are highlighted yellow, please only teach these if they are appropriate to the pupil. Please refer to the PSHE policy regarding informing 

parents before teaching RSE..  

 

Moving On KS4 Curriculum Map (2 Year Programme) 
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Moving On Formal KS5 Curriculum Map (3 Year Programme) 
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Year 1 
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Year 2 
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Year 3 
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Moving On SEMH Curriculum Map (3 Year Programme) 

Year 1 
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Year 2 
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Year 3 
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     PSHE Framework Moving On Formal and SEMH 

 

Self-awareness Moving On Formal and SEMH  

(Please refer to baseline assessment ideas on P10 and 11)  

 

 Encountering  
SEMH 

Foundation  
SEMH KS4 

Core  
SEMH KS4 KS5 

Development  
SEMH KS4 KS5 

Enrichment  
KS4 KS5 

Enhancement  
KS5 

Self-awareness 
M01 Prejudice and 
Discrimination 

Respond to stimuli about 
people who are different 
to us in different ways. 

Describe what it means to 
treat others in a kind and 
fair way.  
 
Recognise that everyone is 
unique and special and no 
one should be treated 
unfairly. 

Recognise what prejudice 
means. 
 
Explain what it means to 
discriminate against 
someone. 
 
Recognise that prejudice 
and discrimination in any 
form are unacceptable. 

Identify some examples of 
different forms of 
prejudice and 
discrimination we may 
have seen/heard about 
(e.g. based on religion, 
gender, age, race, 
disability, sexual 
orientation). 
 
Describe how and where 
to seek help if we think 
someone is behaving in a 
discriminatory way 
towards us or others 

Explain what stereotyping 
means. 
 
Demonstrate simple 
constructive strategies for 
responding to prejudice 
and discrimination. 
 
 
Give reasons why we 
should expect to be 
treated with respect by 
others. 

Recognise that stereotypes 
based on religion, gender, 
age, race, disability or 
sexual orientation, can 
cause harm (e.g. how they 
might normalise non-
consensual behaviour or 
encourage prejudice). 
 
Explain how we should 
show respect to others and 
others’ beliefs, including 
people in the wider 
community 

Self-awareness  
MO2 Managing Pressure  

Respond to stimuli which 
depicts 
kindness/unkindness.  

Describe and give 
examples of what it means 
to be kind or unkind.  
 
Identify some of the ways 
of telling a trusted adult if 
someone is being unkind 
to us. 

Explain what is meant by 
teasing, hurtful and 
bullying behaviour. 
 
Explain how we do not 
need to put up with 
someone being unkind, 
hurtful, abusive to, or 
bullying, us. 
 
Recognise what is meant 
by peer pressure and peer 
influence 

Identify some of the ways 
in which pressure might be 
put on us by other people, 
including online. 
 
Describe ways we might 
challenge peer pressure. 
Identify different types of 
bullying (including online) 
and what the impact of 
bullying might be. 
 
Identify strategies to help 
us if we are being bullied, 
including online.  

Describe strategies that 
can be used if someone is 
using pressure to persuade 
us to do something, 
including online. 
 
Recognise the 
responsibilities of 
bystanders to report 
bullying and hurtful 
behaviour.  
 
Identify trusted adults/ 
services that can help us if 
we or someone we know 

Describe how we can 
sometimes put ourselves 
under pressure to do what 
others are doing, or what 
we think others want us to 
do. 
 
Explain ways of safely 
responding if we 
experience or witness 
unacceptable behaviours. 
Identify reasons why we 
might put ourselves under 
pressure, and how others 
may apply pressure or 
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Accreditation modules that cover this content: 

 

Ascentis Independent Living –  
Moving On SEMH, Formal KS4 and KS5.  
 

Ascentis Life Skills – 
 Moving On SEMH, Formal KS4 and KS5.  
 

Ascentis Employability –  
Moving On Formal KS5 and SEMH 
 

• Choosing clothing and footwear  • Community and Leisure • Making career choices 

Describe how to recognise 
the difference between 
friendship groups and 
gangs; describe some of 
the risks of becoming part 
of a gang. 

has been the target of 
unkind, hurtful, abusive or 
bullying behaviour, 
including online. 
 

encourage us to join a 
group or a gang; exit 
strategies and how to 
access appropriate 
support. 
 
Describe the risks and law 
relating to carrying a 
weapon. 
 

Self Awareness – MO3 
Personal Strengths 
 

Respond to stimuli about 
what we are good at and/ 
or enjoy. 

Describe what we are good 
at and/or enjoy. 

Identify some of our own 
personal strengths and 
skills (things we are really 
good at or can do really 
well). 

Demonstrate how to 
recognise and appreciate 
personal strengths in other 
people. 

Explain how what others 
say and think about us can 
positively and negatively 
affect the way we feel 
about ourselves. 
Identify some simple 
strategies to help manage 
negative opinions/ 
comments. 

Describe what other 
people might perceive our 
personal strengths, talents 
and skills to be. 
Explain that how we feel 
about ourselves (self- 
esteem) can be affected by 
what is happening in our 
lives. 
Give reasons why media, 
including social media can 
affect how people feel 
about themselves 

Self Awareness – MO4 
Skills for Learning  
 
 

Respond to stimuli about 
what we enjoy learning 
about in school 

Identify some things that 
make us special and 
unique as learners.  
Describe what we like and 
dislike doing as learners. 
Describe our own learning 
targets or goal 

Describe the particular 
ways we like to learn.  
Identify the difference 
between a short term 
target and an aspirational, 
long term goal. 

Describe simple strategies 
we can use to help us be 
organised in our learning. 
Explain how we might 
achieve our targets and 
goals (e.g. breaking longer 
term goals down into 
several short term targets). 

Describe how it feels to 
achieve a target.  
Demonstrate ways we can 
develop our strengths and 
skills through practice. 
Identify some ways in 
which our current learning 
will help us in the future. 

Give examples of how our 
personal strengths, 
interests and skills may 
help us in our future lives, 
choices or employment. 
Identify ways of managing 
emotions in relation to 
future employment 
aspirations. 
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• Knowing your local area 

• Exploring performance 

• Exploring art 

• Exploring music 

• Hobbies 

• Computer games 

• Participation in team activities 

• Personal awareness 

• Making choices 

• Carry out a practical activity 

• Yourself and others 

• Dealing with problems at work 

• Working with others 

• Looking and acting the part in the workplace 

• Decision making in the work place  

• Preparing for and taking part in an interview 

• Following instructions in the work place  

• Applying for jobs and courses 

• Building confidence and self esteem 

• Undertaking an enterprise project 

• Working as a volunteer 

• Action Planning to Improve Performance 
 

 
 

Self-care, support and safety Moving On Formal and SEMH (Please refer to baseline assessment ideas on P10 and 11)  

 Encountering  
SEMH 

Foundation  
SEMH KS4 

Core  
SEMH KS4 KS5 

Development  
SEMH KS4 KS5 

Enrichment  
KS4 KS5 

Enhancement  
KS5 

Self-care, Support and 
Safety MO1  Feeling unwell  

Respond to stimuli about 
what it means to feel 
unwell; show awareness of 
how to indicate to 
someone that we are 
feeling unwell. 

Describe the difference 
between feeling well and 
feeling unwell; 
demonstrate how to let 
someone know that we are 
feeling unwell. 

Identify how we can tell if 
we are unwell (including 
possible symptoms).  
 
Describe in simple terms 
how germs can be spread 
to others. 
 
Identify whom to tell if we 
feel unwell. 
 
Identify useful phrases or 
vocabulary to use in order 
to let someone know that 
we feel unwell. 
 
Explain why it is a good 
idea to ask for help quickly 
if we feel unwell. 

Identify some things we 
can do to take care of our 
physical wellbeing and our 
mental wellbeing. 
 
Describe simple things we 
can do if we are not feeling 
well. 
 
Demonstrate simple 
hygiene routines that can 
prevent the spread of 
germs (bacteria and 
viruses). 
 
Recognise some situations 
where we might need to 
ask someone for help with 
our mental wellbeing (e.g. 
feeling unhappy or 
depressed, disrupted sleep 

Describe how following 
simple routines can reduce 
the spread of germs 
(bacteria and viruses) and 
why this is important.  
 
Identify some of the items 
we might use to support 
personal hygiene (e.g. 
soap, toothpaste, flannel, 
sponge, shower gel, 
antiperspirant).  
 
Identify some ways we can 
take increased 
responsibility for looking 
after our physical and 
mental health. 
 
Explain why it is as 
important to tell someone 

Identify some of the 
people and organisations 
that can provide reliable 
support and advice if we 
are physically or mentally 
unwell. 
 
Explain how we know we 
can trust these people and 
organisations to give us 
advice that will help us 
(e.g. GP, school nurse, 
NHS, Childline, Young 
Minds).  
 
Explain why ‘self-diagnosis’ 
from websites can be 
inaccurate or potentially 
harmful. 
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pattern, not wanting to 
eat/over-eating).  
 
Identify some of the terms 
that are used to describe 
when someone is 
emotionally/mentally 
unwell. 

we trust if we are feeling 
emotionally (mentally) 
unwell as it is when we feel 
physically unwell. 

Explain what is meant by 
immunisation and 
vaccination and why 
people might be 
immunized or vaccinated.  
 
Explain how and why to 
carry out self-examination 
as a way of checking for 
specific conditions 
(cancer), including breast 
and testicular self 
examination and where it 
is appropriate to do this (in 
a private space) 

Self-care, support and 
safety  
MO2 –Feeling 
frightened/worried  

Respond to stimuli about 
feeling frightened or 
worried.  
 
Respond to stimuli about 
how to keep our bodies 
safe (appropriate and 
inappropriate contact). 
 
Respond to adult 
modelling about ways to 
indicate to others that we 
need help. 

Explain what being 
frightened or worried 
means. 
 
Demonstrate simple ways 
to communicate that we 
are frightened or worried. 
 
Describe in simple terms 
what it means to take care 
of our bodies and keep 
them safe. 

Demonstrate some simple 
strategies we can use if we 
are feeling frightened or 
worried. 
 
Identify who is responsible 
for keeping us safe and 
explain the importance of 
helping to keep ourselves 
safe.  
 
Explain what unwanted 
physical contact means. 
Explain that we should 
always tell someone if 
anyone makes us feel 
worried or uncomfortable, 
whoever they are. 
 
Demonstrate simple ways 
of communicating to 
others that we need help. 

Explain why no one has a 
right to make us feel 
frightened or 
uncomfortable and how to 
recognise harassment, 
including online.  
  
Explain what is meant by 
‘personal space’. 
 
Describe ways we can 
safely challenge unwanted 
physical contact and ask 
for help. 
 
Explain or demonstrate 
strategies for 
communicating that we 
need help in different 
situations. 
 
Give reasons why it might 
be necessary to keep 
telling trusted adults until 
we or someone in trouble 
gets the help needed. 

Describe how it might feel 
when someone encroaches 
on our personal space.  
 
Give examples of when it is 
or is not appropriate to be 
in someone else’s 
‘personal space’. 
 Explain how feeling 
frightened, worried or 
uncomfortable is one of 
the ways we know that 
something is wrong.  
 
Explain that some actions 
(e.g. assaulting someone 
and harassment) are 
crimes, and how to 
respond, including 
reporting to police. 
  
 

Explain that someone we 
like may not always be 
trustworthy. 
 
Demonstrate what we can 
say or do and whom we 
can tell if we are 
concerned about our own 
or someone else’s personal 
safety. 
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Self-care, support and 
safety 
MO3 Accidents and Risk  

Respond with curiosity to 
stimuli about what is 
meant by keeping safe 

Describe what is meant by 
personal safety.  
Explain what is meant by 
something being an 
accident. 

Explain what is meant by 
the terms risky (something 
that could go wrong/have 
harmful consequences) 
and dangerous (something 
that will always hurt us, 
e.g. fire). 
 
Identify some behaviours 
that might be risky. 

Describe some situations 
and behaviours in and out 
of school, including online, 
which may not be safe or 
may entail risk. 
 
Identify trusted adults who 
can help us in risky 
situations and strategies 
we can use to help 
ourselves. 

Identify ways of reducing 
risk and keeping safe in the 
street, on roads, during 
travel, in the park, on our 
own. 
 
 Explain how the 
inappropriate use of 
mobile phones can 
contribute to accidents 
(e.g. looking at phone 
while crossing the road). 

Explain why, although we 
cannot prevent all 
accidents from happening, 
it is still important to still 
take steps to reduce and 
manage risk. 
 
Explain when and why 
taking a risk can be positive 
(e.g. trying something 
new). 

Self-care, support and 
safety 
MO4 Emergency Situations 

Respond with curiosity to 
stimuli about people who 
keep us safe at school and 
at home. 

Identify rules and 
procedures in school that 
help keep us safe. 

Identify some examples of 
school procedures that 
help us keep safe (e.g. fire 
or emergency evacuation 
drills, corridor rules, 
playground rules).  
Explain how to report an 
accident in school. 
 
Identify examples of what 
is meant by an emergency.  
Identify sources of 
immediate help in an 
emergency (e.g. adults in 
school, and demonstrate 
how we would attract their 
attention). 

Explain actions that we all 
have to undertake in 
school to keep safe (e.g. 
lining up, keeping quiet, 
and why these are 
essential). 
 
Identify examples of what 
would and would not be an 
emergency situation and 
suggest some ways to 
respond.  
 
Identify emergency 
services that could help us. 

Demonstrate some simple 
first aid procedures (e.g. 
putting someone in the 
recovery position; when 
not to move someone; 
responding to nosebleeds 
or cuts 
 
Describe how to call 999 in 
the case of an emergency 

Describe how adults might 
communicate to us that 
something is an emergency 
(e.g. vocabulary that adults 
might use). 
 
Explain why it is essential 
to follow instructions in an 
emergency situation in and 
outside school. 
 
Recognise what a 
defibrillator is and when 
one might be needed. 
 
Explain what you might do, 
including whom to tell and 
what to say, in the event of 
an emergency when we 
are out without an adult. 

Self-care, Support and 
Safety MO5  Public and 
Private  

Respond to stimuli about 
things we might do with 
other people and things 
we would do on our own.  
 
 
Respond to stimuli about 
things that are public and 
things that are private. 

Explain that we have a 
right to keep our bodies 
private.  
 
Explain what is meant by 
private and what is meant 
by public.  
Identify some things that 
should be kept private, and 
some things that are okay 

Identify some of the 
places/times/situations 
which we or others would 
expect to be ‘private’.  
 
 
 
Identify things we might do 
in private but never in 
public. 

Identify aspects of our lives 
that we may wish to keep 
private, even if others 
choose to share these 
things about themselves.  
 
Identify what is 
appropriate and 
inappropriate to share 
online. 

Identify practical strategies 
to ensure our privacy and 
that of others.  
 
Describe specific ways of 
keeping ourselves safe 
online (e.g. secure 
passwords, never giving 
out personal details or 
passwords, not lending our 

Give examples of what we 
can do/say or whom we 
can tell if someone has 
shared something with us 
that makes us feel 
uncomfortable or that we 
feel might be 
inappropriate offline or 
online; explain why we 
should tell a trusted adult 
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Accreditation modules that cover this content: 

 

Ascentis Independent Living –  
Moving On SEMH, Formal KS4 and KS5.  

Ascentis Life Skills – 
 Moving On SEMH, Formal KS4 and KS5.  

Ascentis Employability –  
Moving On Formal KS5 and SEMH 

to share with our special 
people, friends, or with 
everyone. 

 
Identify private parts of the 
body. 
 
Explain that no one has the 
right to make us share a 
photo of ourselves, or give 
information about 
ourselves or others, online. 
Identify reasons why being 
asked to share a photo of 
ourselves might not be a 
safe thing to do. 
 
 Explain why it is important 
to talk with a trusted adult 
before deciding whether to 
share a photo or personal 
information. 

 
Identify trusted adults who 
can help us if someone 
tries to pressurise us 
online. 
 
Explain how to manage 
requests to share a photo, 
or information about 
ourselves or others online, 
including how to report. 

mobile phone, covering 
our computer’s camera 
when not in use). 
 
Recognise that sharing 
and/or viewing sexual 
images of anyone under 18 
(including those created by 
anyone under 18) is 
against the law.  
 
Explain what could happen 
next (e.g. police 
involvement, parent/carer 
involvement, prosecution) 
and the impact on self and 
others. 

even if someone has told 
us not to.  
 
Explain that there are 
online ‘scams’ (ways that 
people may try to trick us 
online); identify what some 
of these ways of deceiving 
people might be (e.g. 
phishing, fake email 
addresses). 
 
Explain and demonstrate 
how to ask for help and 
whom to go to if we have 
seen something upsetting 
or done something online 
that we are now worried 
about or regret.   

Self-care, Support and 
Safety MO6  Gambling  

Respond with curiosity to 
stimuli about risk and 
chance. 

Recognise simple examples 
of ‘taking a chance’. 

Explain what is meant by 
the term ‘gambling’ and 
identify places and ways 
this might take place. 
 
Identify what it means to 
‘win’ or ‘lose’ in relation to 
gambling. 

Give some reasons why 
people might choose to 
gamble. 
 
Identify the risks 
associated with chance 
based transactions 
(including in-game 
purchases) and gambling, 
including online.  
 
 

Describe some influences 
or pressures on people to 
gamble (e.g. advertising, 
friends). 
 
Identify where and from 
whom to get help with 
gambling if we are worried 
about ourselves or others. 

Identify some strategies 
game apps or advertising 
might use to encourage 
online gambling and 
chance-based purchases 
(e.g. loot boxes). 
 
Explain some strategies for 
managing influences 
related to gambling. 
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• Personal Safety  

• Using domestic appliances 

• Looking after clothes 

• Kitchen Hygiene 

• Getting about safely 

• Using public transport – buses and trains  

• Basic Cooking Techniques 

• Food Safety and Storage  

• Household Cleaning  

• Everyday food and drink preparation  

• Make a simple meal  

• Personal Health  
• Personal Presentation 

• Keeping heathy and safe 

• Carry out a practical activity 

• Health and safety procedures in the work place 

• Looking and acting the part in the workplace 

• Following instructions in the work place  

• Working as a volunteer 
 

 

Relationships: Managing Feelings Moving On Formal and SEMH  

(Please refer to baseline assessment ideas on P10 and 11)  

 Encountering  
SEMH 

Foundation  
SEMH KS4 

Core  
SEMH KS4 KS5 

Development  
SEMH KS4 KS5 

Enrichment  
KS4 KS5 

Enhancement  
KS5 

Relationships: Managing 
Feelings MO1  Self-esteem 
& unkind comments 

Respond with curiosity to 
stimuli about all the 
different ways in which we 
are special. 

Identify feelings associated 
with feeling good about 
ourselves. 

Identify things we can do 
which help us to feel good 
about ourselves. 

Identify things that we 
may say or do that could 
affect how we or others 
feel about us. 
 
Identify things that others 
may say or do that could 
affect how we feel about 
ourselves 

Explain the difference 
between helpful/kind and  
unhelpful/unkind  
comments. 
 
Demonstrate simple 
strategies to help manage 
our feelings about 
unhelpful/unkind 
comment 

Demonstrate polite and 
assertive ways of 
challenging unkind 
comments directed at us 
or others 

Relationships: Managing 
Feelings MO2 Strong 
feelings 

Respond to stimuli about 
different feelings we 
might experience. 
 
Respond to stimuli about 
how different feelings may 
be expressed. 

Describe how we might 
feel, look and sound when 
we are happy or unhappy. 
 
Identify a range of 
feelings, where we might 
feel them in our body, and 

Recognise when others may 
be feeling happy or unhappy 
from their facial expression 
and body language. 
 
Describe strong emotions 
(e.g. anger, fear, frustration, 
excitement, anxiety, jealousy). 

Give examples of when we 
might feel strong 
emotions. 
 
Describe some simple 
strategies we can use to 
feel and stay happy. 

Identify some responses 
to feeling unhappy that 
might be unhelpful and 
give reasons why they are 
unhelpful.  
 
Describe how when we 
feel strong emotions we 

Explain or demonstrate 
things we can do to help 
and support others when 
they are experiencing 
strong emotions.  
 
Recognise signs that we or 
someone we know might 
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Accreditation modules that cover this 

content: 

   

Ascentis Independent Living –  
Moving On SEMH, Formal KS4 and KS5.  
 

Ascentis Life Skills – 
 Moving On SEMH, Formal KS4 and KS5.  
 

Ascentis Employability –  
Moving On Formal KS5 and SEMH 
 

• Understanding Relationships • Understanding Relationships   
 

Relationships: Changing and Growing Moving On Formal/SEMH (Please refer to baseline assessment ideas on P10 and 11)  

how they might make us 
behave. 

Identify how we can help 
others who may be feeling 
unhappy. 
 
Identify whom to ask or 
tell if we are feeling 
unhappy and/or need help 

might feel like doing 
something we wouldn’t 
usually do; how this could 
affect ourselves or other 
people. 
 
Describe how to manage 
strong emotions by using 
simple strategies to help 
ourselves and others 

need help to cope with 
strong emotions and 
whom to speak to. 
 
Identify reliable and 
trustworthy sources of 
support for a range of 
relevant issues, including 
online (e.g. Childline, 
Thinkuknow.co.uk) 

Relationships: Managing 
Feelings MO3 Romantic 
feelings and sexual 
attraction 

Respond with interest to 
stimuli about people we 
like or know. 

Identify what it means to 
like someone. 

Describe the difference 
between ‘liking’ someone and 
‘fancying’ someone 

Explain how part of 
growing up might be to 
experience strong feelings 
about people we like or 
fancy 

 Explain that people can 
‘like’ or ‘fancy’ someone 
of the same or different 
gender, race, ability or 
religion.  
 
Demonstrate appropriate 
use of the vocabulary 
associated with sex, sexual 
reproduction, gender 
identity and sexual 
orientation. 

Recognise that everyone 
of all genders and sexual 
orientation is unique, 
special and worthy of 
respect.  
 
Identify reliable sources of 
advice and explain how to 
seek advice and help 
regarding gender, 
sexuality and intimate 
relationships, including 
managing feelings about 
these 
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 Encountering  
SEMH 

Foundation  
SEMH KS4 

Core  
SEMH KS4 KS5 

Development  
SEMH KS4 KS5 

Enrichment  
KS4 KS5 

Enhancement  
KS5 

Relationships: Changing 
and Growing MO1 
Puberty 

Respond with curiosity to 
stimuli about the ways in 
which we change as we 
get older.  

Identify some of the 
different ways we have 
changed as we have 
grown older.  

Describe some of the new 
opportunities and 
responsibilities we have 
experienced as we have 
grown older.  
 
Identify some of the 
different stages of change 
as people progress from 
birth to adulthood 
(physical, emotional, 
social). 
 
Explain why puberty 
happens 

Describe the specific 
physical and emotional 
changes that happen 
during puberty, including 
menstruation, wet dreams, 
skin and voice changes, 
body hair, mood swings.  
 
Explain aspects of personal 
hygiene that we can take 
responsibility for, and why 
this is important during 
puberty 

Identify the functions of the 
reproductive organs, 
including how conception 
occurs. 
 
Describe the different stages 
of reproduction, pregnancy 
and birth. 

Evaluate how emotions 
may change as we get 
older and are no longer 
children.  

 
 
Recognise that fertility 
changes over time and in 
response to some lifestyle 
factors. 

Relationships:  
Changing and Growing 
MO2 Friendship 

Respond to stimuli about 
different kinds of 
friendship. 

Describe what having or 
being a friend means. 
 
Identify different kinds of 
friendship and ways in 
which friendship is 
important 

Identify occasions when 
we might need the 
support of friends 
. 
Give examples of how we 
can show support to our 
friends. 
 
Describe how we can let 
friends know that we need 
their help and support. 
 

Identify occasions when 
our friends might need our 
support. 
 
Explain that we might 
disagree with someone 
and still be friends.  
 
Demonstrate ways to 
manage friendship 
disagreements 
restoratively. 
 
Recognise that friends do 
not always know what is 
best for each other. 
 
 

Describe ways in which 
friendships might change 
over time.  
 
Explain that sometimes 
friendships may end, through 
choice or circumstances.  
 
Demonstrate strategies for 
managing feelings about 
friendships as they change 
and develop. 
 
 
 
 

Demonstrate how we 
might end a friendship 
positively. 
 
Identify reliable and 
appropriate sources of 
support for ourselves and 
our friends. 
 
 

Relationships:  
Changing and Growing 
MO3 Healthy/unhealthy 
relationship behaviours 

Respond with curiosity to 
stimuli about different 
positive relationships we 
have in our lives. 
 

Identify some key features 
of positive friendships/ 
relationships, and how 
they can make us feel. 
 

Identify our expectations 
of friendships/ 
relationships (e.g. 
spending time together, 
sharing interests).  

Explain how we expect 
people to behave towards 
us in friendships and 
relationships. 
 

Identify the aspects of 
relationships that we are 
responsible for (e.g. being 
respectful, honest and kind). 
 

Demonstrate strategies to 
help us negotiate and 
assert our rights in a 
relationship.  
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Identify times when we 
might feel angry or sad 
because of someone’s 
behaviour towards us. 
 

 
Describe the positive 
qualities people bring to 
relationships (e.g. 
kindness, support, being 
able to compromise, 
listening, sharing feelings 
or worries). 
 

Identify the differences 
between positive/healthy 
and negative/unhealthy 
relationships. 
 
Identify people we can talk 
to about relationships. 
 
  

Identify positive strategies to 
manage inappropriate 
behaviour towards us. 
 
Recognise that some types of 
behaviour within  
relationships are against the 
law (e.g. hitting/ hurting 
someone, telling someone 
what to do all the time, not 
allowing someone to make 
choices). 
 
Identify what we can do if we 
are worried or concerned 
about an unhealthy 
relationship. 
 

Explain what is meant by 
compromise and 
demonstrate some ways 
to compromise.  
 
Explain how the media 
portrayal of relationships 
may not reflect real life 
but may affect our 
expectations. 
 
Identify sources of support 
for us or someone we 
know who is experiencing 
abusive behaviour. 

Relationships:  
Changing and Growing 
MO4 Intimate 
relationships, consent & 
contraception 

 Respond to stimuli about 
romantic relationship 

Identify instances in or out 
of school when we might 
need to seek permission 
or receive consent. 
 
Demonstrate how to ask 
for permission (get 
consent) before we 
borrow or take something 
from someone. 
 
Demonstrate ways to 
indicate to others that we 
are happy/willing or not 
happy/unwilling to do 
something (giving and not 
giving permission/ 
consent). 
 
Identify the similarities 
and differences between 
friendships and romantic/ 
intimate relationships. 
Identify whom we can 

Identify different types of 
intimate relationships 
including same-sex 
relationships. 
 
Describe how strong 
emotions (including sexual 
attraction) might make 
people feel. 

 
Explain what seeking and 
giving/not giving consent 
means in relationships, 
that we have the right to 
say ‘no’ or ‘please stop’ to 
anything we feel 
uncomfortable about, and 
demonstrate how we 
might do this. 
 
Recognise what sex 
means, what happens 
during sexual activity and 
that consequences of sex 

Define what intimacy 
means. 
 
Identify readiness 
(emotional, physical and 
social) for a relationship 
that may include sex. 
Identify expectations we 
may have of being in a 
romantic/intimate/physical 
relationship, which may 
include sex. 
 
Recognise that although it 
may seem (in the media 
etc.) that everyone is 
having a sexual 
relationship, in reality this 
is not the case. 
 
Describe simple ways to 
check if consent is being 
given and ways of 
assertively giving, not 

Identify different levels of 
intimacy (physical/sexual) 
within relationships and their 
associated risks. 
 
Describe ways to manage 
others’ expectations in 
relationships and our right 
not to be pressurised to do 
anything we do not want to 
do. 
Explain that if someone fails 
to respect another person’s 
right to not give their 
consent, then they are 
committing a serious crime.  
 
Demonstrate different 
strategies to deal with 
manipulation/persuasion in 
relationships.  
 
Recognise that the portrayal 
of sex in the media and social 

Explain that consent must 
be sought and freely given 
before any sexual activity 
and how to tell if someone 
is giving or not giving their 
consent 
 
Identify how saying ‘yes’ 
under pressure is not 
consent, and is not the 
same as freely given, 
enthusiastic consent. 
Describe how alcohol/ 
drugs may influence  
choices we or others make 
in relationships, including 
sexual activity. 
 
Evaluate the advantages 
and disadvantages of 
different forms of 
contraception for different 
individuals. 
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 might include pregnancy 
and sexually transmitted 
infections (STIs). 
 
Recognise that 
contraception, including 
condoms, can help 
prevent pregnancy and 
some STIs. 
 
Explain the difference 
between appropriate and 
inappropriate relationship 
behaviours in public places 

giving and withdrawing 
consent. 
 
Explain that there are laws 
about the legal age of 
consent for sexual activity. 
 
Identify how others may 
manipulate/persuade us to 
do things we do not want 
to do or do not like. 
 
Describe ways we can take 
care of our own sexual 
health and that of others 
(e.g. using condoms to 
help prevent STIs). 
 
Identify where and how to 
obtain condoms and 
describe how to use them 
safely. 
 
Identify sources of support 
with relationships and sex 

media (including 
pornography) is an unrealistic 
representation of sexual 
behaviour and can affect 
people’s expectations of 
relationships and sex. 
 
Describe some forms of 
contraception, their correct 
use and where and how they 
can be accessed. 
 
Explain what STIs are 
(including HIV), how they can 
be tested for and why it is 
important that they are 
treated. 
 
Explain how and when to 
access sexual health services. 
 

Recognise that viewing 
pornography can have 
ongoing harms and where 
and how to access help if 
concerned. 
 
Describe different reliable 
sources of support 
regarding relationships, 
sex and sexual health and 
how to access them. 

Relationships:  
Changing and Growing 
MO5 Long term 
relationships and 
parenthood 
 
IMPORTANT NOTE - Please 
be aware of and sensitive 
to the different families of 
pupils within your class 
when teaching this 
module. Please see the 
DSL if you have any 
questions regarding how 
to best approach the 
topic.  

Respond to stimuli about 
different kinds of families 
and different kinds of 
relationships in families. 
 
Respond to stimuli about 
parenthood. 

Give examples of different 
types and features of 
committed, long-term 
relationships. 
 
Identify adults we know 
who are in a long term 
relationship (e.g. married, 
in a civil partnership, living 
together, engaged). 
 
Identify what being in a 
family means. 

Explain that marriage, 
(including same-sex 
marriage) civil 
partnerships and living 
together are choices that 
couples might make as 
part of their commitment 
to each other. 
 
Recognise what ‘adopted’, 
‘fostered’, or ‘looked after’ 
mean in terms of families. 
 
Recognise that some 
relationships will end— 
meaning that a couple 

Identify what the 
differences might be 
between feeling ready for 
a relationship, feeling 
ready for a sexual 
relationship and being 
ready to be a parent. 
 
Identify some of the 
responsibilities of being a 
parent. 
 
Recognise different ways a 
person can become 
pregnant, including 
assisted conception, donor 
conception.  

Identify possible reasons for 
assisted conception, donor 
conception and surrogacy. 
Describe choices people have 
in the event of an unintended 
pregnancy. 
 
Explain what abortion or 
termination of a pregnancy 
means.  
 
Identify reliable, unbiased 
sources of support and 
explain how to access them.  
 
Describe different ways 
relationships might be ended 

Identify some of the range 
of beliefs and opinions 
about pregnancy, 
adoption and termination.  
Recognise that long-term 
relationships experience 
challenges but that these 
can often be overcome. 
 
Identify some of the 
changes in family 
circumstances that might 
occur following 
separation, divorce, illness 
or bereavement. 
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Accreditation modules that cover this content: 

 

  

Ascentis Independent Living –  
Moving On SEMH, Formal KS4 and KS5.  
 

Ascentis Life Skills – Moving On SEMH, 
Formal KS4 and KS5.  
 

Ascentis Employability – Moving On Formal 
KS5 and SEMH 
 

• Understanding Relationships 
 

• Understanding Relationships  

 

 

 

 

 

 

Healthy Lifestyles Moving On Formal/SEMH  

Please note that Physical health and Healthy eating are covered though Ascentis modules.  

(Please refer to baseline assessment ideas on P10 and 11)  

don’t go out together, or 
live together any more.  
 
Identify whom we can talk 
to if we’re worried about 
relationships changing/ 
ending 

 
Identify possible reasons 
why people might choose 
to adopt or foster children 
or young people. 
 
Explain that no-one can be 
forced to marry someone; 
that this is always wrong; 
that the person trying to 
force someone to marry is 
committing a very serious 
crime no matter who they 
are or what they say. 
 
Identify what we can do 
and whom we could tell if 
we think someone is being 
forced to marry someone 

(e.g. divorce, separation, or 
bereavement).  
 
Describe the feelings people 
might have if they or 
someone they are close to is 
experiencing the ending of a 
relationship. 
 
Explain that the breakdown 
of a relationship between 
parents is not the fault of 
their children.  
 
Explain the importance of 
talking to someone if worried 
about the ending of a 
relationship. 

Explain strategies that 
people who are 
experiencing the end of a 
relationship might use to 
manage their feelings.  
 
Explain how and where 
people who are 
experiencing relationship 
difficulties or the end of a 
relationship might get help 
and support. 
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 Encountering  
SEMH 

Foundation  
SEMH KS4 

Core  
SEMH KS4 KS5 

Development  
SEMH KS4 KS5 

Enrichment  
KS4 KS5 

Enhancement  
KS5 

Healthy Lifestyles MO1  
Elements of a healthy 
lifestyles 

Respond to stimuli 
showing different aspects 
of a healthy lifestyle 

Recognise what is meant 
by a healthy lifestyle 

Identify different ways that 
people can live a healthy 
lifestyle. 
Describe how to take care 
of dental health (e.g. how 
to brush teeth correctly/ 
use floss, food and drink 
that support dental health 
and why regular checkups 
at the dentist are 
important). 

Explain what a healthy 
lifestyle means, including 
the importance of healthy 
eating, sleep, personal 
hygiene, dental health, 
physical exercise and 
emotional wellbeing. 
Describe how we may feel 
if we don’t get enough 
sleep, and strategies for 
maintaining good sleep 
patterns. 
Identify some simple 
strategies to help make 
positive choices about our 
health and wellbeing. 

Describe strategies for 
maintaining a healthy 
lifestyle, including 
balancing time spent on 
work, leisure, physical 
activity, online activities 
and sleep.  
Explain why it is important 
to have enough sleep. 

Describe what might affect 
choices we make about 
our health, e.g. healthy 
eating (advertising), 
physical activity (playing on 
the computer, restrictions 
due to health conditions) 
sleep (worries, stress, 
social media). 
Describe strategies for 
managing pressures and 
influences on healthy 
lifestyle choices. 

Healthy Lifestyles MO2  
Mental wellbeing 

Respond to stimuli about 
things we like to do which 
make us feel calm and 
relaxed 

Identify things we can do 
to help ourselves when we 
feel worried or stressed. 

Recognise what mental 
health and emotional 
wellbeing are.  
 
Suggest some simple ways 
to maintain our emotional 
wellbeing (e.g. relaxing, 
being with friends/family, 
listening to music). 

Explain the link between 
physical health and mental 
wellbeing.  
 
Recognise when we need 
help with mental health or 
emotional wellbeing and 
whom we can speak to. 
 
Explain why it is important 
to seek help for ourselves 
or others if we are worried 
about unhealthy coping 
behaviours (e.g. self-harm 
or disordered eating). 

Describe some healthy 
coping strategies that can 
help if we are struggling to 
maintain our emotional 
wellbeing.  
 
Describe how we can help 
friends or family who 
might be feeling stressed 
or unhappy. 
 
Identify things that can 
prevent people from 
seeking help with mental 
health issues (e.g. stigma). 

Identify reliable sources of 
advice and support for 
mental health and 
emotional wellbeing. 
 
Identify some strategies 
for challenging stereotypes 
and stigma relating to 
mental health 

Healthy Lifestyles MO3 — 
Body image 
 

Respond to stimuli 
showing different images 
of young people. 

Identify and describe some 
different images of young 
people in pictures, 
magazines, TV 
programmes and social 
media. 

Describe our thoughts and 
feelings about how 
different bodies are 
portrayed in the media. 

Identify some ways in 
which images of people 
may be manipulated in the 
media/social media and 
therefore not reflect 
reality.  
 

Identify some influences 
on young people to look a 
particular way, and the 
impact of these on 
emotional wellbeing.  
 
Explain what is meant by 
self-esteem. 
 

Identify some of the risks 
associated with cosmetic/ 
aesthetic procedures (e.g. 
piercings, tattoos, 
tanning). 
 
Explain why advertisers 
might use manipulated 
images and how 
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Explain why some people 
might want to change the 
way they look.  
Recognise what is meant 
by body image. 

Describe some ways we 
can maintain self-esteem 
in relation to body image. 

recognising this might 
influence our responses 

Healthy Lifestyles MO4 
— Medicinal drugs 

Respond to stimuli about 
different health 
professionals (doctors, 
dentists, nurses) and how 
they take care of us. 

Recognise what is meant 
by a ‘medicine 

Identify the difference 
between over the counter 
medicines and those 
prescribed by a doctor. 

Identify some examples of 
over the counter 
medicines. 
 
Describe how medicines, 
when used responsibly can 
help us to take care of our 
health (e.g. painkillers 
when we have a 
headache). 

Recognise the importance 
of taking over the counter 
and prescribed medicines 
correctly. 

Explain that all drugs can 
have risks to health, even if 
they are legal or have been 
prescribed 

Healthy Lifestyles MO5 
Medicinal drugs Drugs, 
alcohol & tobacco 

Respond to stimuli about 
taking care of our body. 

Identify some substances 
people might swallow, 
drink or inhale that could 
be harmful to their health. 
 
Describe what alcohol is 
and how alcoholic drinks 
are different to non- 
alcoholic drinks 

Identify some common 
legal drugs (e.g. nicotine 
and alcohol). 
 
Recognise that there are 
special rules (laws) around 
the selling and 
consumption of nicotine 
and alcohol, and why they 
exist. 
 
Identify some benefits of 
not smoking/vaping or 
drinking alcohol, or of 
delaying use. 
 
Recognise that most young 
people choose not to 
smoke/vape, drink alcohol 
or use drugs 

Explain that there are 
special rules (laws) around 
supplying or possessing 
illegal substances, and why 
they exist.   
 
Describe some of the risks 
and possible consequences 
of drinking alcohol, 
smoking and other drugs 
on the body. 
 
Identify how misusing 
substances/alcohol might 
impact on relationships. 
Identify when, why and 
how to ask for help in 
relation to drugs and 
alcohol. 

Explain how drugs/alcohol 
can affect how people feel, 
influence their ability to 
make decisions and can 
contribute to causing 
accidents. 
 
Describe how pressure to 
use substances can come 
from a variety of sources, 
including people we know. 
  
Explain why we might put 
ourselves under pressure 
to try substances such as 
smoking and drinking (e.g. 
to fit in or not to feel left 
out). 
Describe or demonstrate 
strategies to resist 
pressure to smoke, drink 
alcohol or use illegal drug 

Explain long term personal 
and social risks of 
substance misuse.  
 
Describe what is meant by 
someone having a ‘habit’, 
or ‘addiction’ in terms of 
substance misuse. 
 
Identify reliable sources of 
support or advice if we are 
worried about ourselves or 
someone else in relation to 
substance misuse. 
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Ascentis Independent Living –  
Moving On SEMH, Formal KS4 and KS5.  
 

Ascentis Life Skills – Moving On SEMH, Formal KS4 and 
KS5.  
 

Ascentis Employability – Moving On Formal KS5 and 
SEMH 
 

• Eating a balanced diet  

• Drug and Alcohol awareness 

• Personal Presentation 

• Choosing clothes and footwear  

• Personal Care and Hygiene 

• Basic Cooking Techniques 

• Food Safety and Storage  

• Everyday food and drink preparation  

• Make a simple meal 

• Personal Health  

• Health and fitness 

• Accessing Health Services 
 

• Keeping heathy and safe 
• Community and Leisure 

• Looking and acting the part in the workplace 

 
 

The world I live in Moving On Formal/SEMH  

 

This area is covered mainly through the rest of the curriculum and the Ascentis modules below.  

 Encountering  
SEMH 

Foundation  
SEMH KS4 

Core  
SEMH KS4 KS5 

Development  
SEMH KS4 KS5 

Enrichment  
KS4 KS5 

Enhancement  
KS5 

The World I live In  MO1 

Diversity, rights and 
responsibilities 

Respond with interest 
to stimuli about the 
ways in which people 
can be the same and 
also be different. 
Respond with interest 
to stimuli about rules 
and routines there 
are in school. 
 

Identify some of the 
similarities and 
differences between 
young people of our 
age. 
Identify what is meant 
by having rules in 
school, at home and 
in the wider world. 
 

Describe some of the 
similarities, 
differences and 
diversity among 
people of different 
race, faith and 
culture. 
Describe what is 
meant by rights and 
responsibilities. 

Recognise what we all 
have in common, 
despite differences 
(e.g. in age, ability, 
sex, sexual orientation 
and gender identity). 
Identify some of the 
different kinds of 
rights and 
responsibilities we 

Explain the benefits of 
diversity for our 
friendships and our 
community. 
Identify why 
stereotyping is unfair.  
Recognise that 
everyone has ‘human 
rights’ and that the 

Explain that different 
cultures and faith 
groups have the right 
to practise their 
customs and beliefs 
within British law. 
Explain how 
stereotypes (e.g. 
based on sex, gender, 
race, religion, age, 
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 have in and outside 
school. 
 

law protects these 
rights. 
Identify some of our 
rights to different 
opportunities in both 
education and work. 
 

sexual orientation or 
disability) can lead to 
discrimination. 
Describe how to 
safely challenge 
stereotyping or 
discrimination when 
we witness or 
experience it.  
Identify whom we can 
talk to if we are 
worried about our 
rights or those of 
other people. 

The World I Live In MO2 – 
Managing Finances  

Respond with 
curiosity to adult 
modelling of the uses 
of money. 

Describe in simple 
terms what money is 
and how it is used. 
Recognise that money 
we get from cash 
machines or through 
‘cashback’ in the 
supermarket etc. is 
our money. 

Describe different 
ways in which people 
might acquire money. 
Identify some ways 
that money can be 
kept safe. 
Explain how other 
people make things 
for us that we can’t 
make ourselves or 
provide us with 
services that we can’t 
do for ourselves 

Explain what is meant 
by earning, spending, 
and saving money. 
Identify some ways in 
which we are 
encouraged to spend 
money, including 
online. 
Describe the 
consequences of 
losing money or 
spending more than 
we have. 

Explain what is meant 
by the terms ‘afford’, 
‘borrow’ and ‘lend’ (in 
the context of 
money). 
Explain the difference 
between essential 
and luxury purchases. 
Demonstrate skills for 
budgeting and 
managing potential 
income (salary, 
personal 
independence 
payments) as we 
become more 
independent. 

Explain was is meant 
by ‘debt’ and ‘credit’. 
Describe some simple 
examples of what is 
meant by ‘value for 
money’. 
Explain the benefits 
and identify different 
methods of saving for 
the future. 
Identify what we can 
do if something we 
buy is faulty or we 
want to return it (our 
legal rights). 
Demonstrate 
enterprise skills (e.g. 
participation in a mini 
enterprise project). 
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Accreditation modules that cover this content: 

Ascentis Independent Living –  
Moving On SEMH, Formal KS4 and KS5.  
 

Ascentis Life Skills – Moving On SEMH, Formal KS4 and 
KS5.  
 

Ascentis Employability – Moving On Formal KS5 and 
SEMH 
 

• Household Expenses 

• Household Shopping 

• Using Public Transport – Buses and Trains  

• Knowing your local area 

• Making choices  

• Eating out 
• Living in a Diverse Society 

• Community and Leisure 
• Time and money  

• Carry out a practical activity  

• Yourself and others 

• Managing money 
• Travelling to and from work 

 

 

 

 

 

 

 


